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) This pufde is desipgned’ to help Vermont clementary=school teachers

amd principnls make a study of law part of the eurricalum, It contalns
backgrouund materinls for the touchon, a set of 22 sganple lebsons drawn

from viarious cyrriculum projects, and a bibliography of further resources.
It is not o complete curriculum for teaching about the law; it s meant
\mly to Introduce the Important concepts smd to demongtEriate some gample
teachiog steatepivs.  The teaclhier or school that wishes to develop a
complete curriculum program in law-related coducation ghould firsr ery ouf
the Lussons tn this book, and then select from the many excellent publishoed
materials that are listed on pages 67 - 69.

This book way assemblgd by the staff of the Vermont Lepal Educatfen

Proiect at the Vi:wmont Stafe DuparLﬁent of Educatlon, uudet the guspices

of. a grant from the U.S. Department of Education. The first part of the
book (pages [ » 16 } is an intreduction to amd rationale for law-rviated
education, designed for the teacher's background. ITt.contains an article
by Charlottc Andersen on the overall purpose of law-related education,
followed by John Nelson's description of the {ive law-related concepts
that are used te organlze the lessons. Part one concludes with descriptions
of the variety of teaching strategios that can be used in this ficld,

and which are illustrated in the sample leossons: role play, mock trials,
case study, children's literature, and quéstioning strategies.

The bulk of this guide is the sample lessons that make up part IT.

We have included lessons for very young .children and for older elementary
school students, with an attempt to present a wide range of lovels and
styles of learninpg. The lessons were for the ‘mos £ part reprinted or
adapted from materials that are commercilally published or developed in
other states. A fow were developed expressly for this guide. The lessons
are organized according to'the concept that they are_supposed: “te teach.
So the first three ldssous are about the Need for de, the next four are
about Freedom, the next three on Authority, and so on. They are not
designeu to be used in the order the;, are presented; thé) are but samples
drawn {rom compicte curriculum projects. We hope that they will spur

the tegcher’s faterest to investigate these projects further, Part 11
concludes with o chart of all the sample Tessons, keyed to the skills
that are practiced in each one. ’ ’

Part ITI of the guide is a set of suggestions for the .teacher on
obtaining apd using a varlety of outside resources for teaching elementary-
school students about the law. Selected curriculum packages that arc
currently on the market are described, with instructiens on how to purchase
them. You should find all of the sources for the sample lessons here, This
listing .is followed by some ideas for using |.n 1« lated resource people and
field-work in your school or classroom. The guide cnds with a hibliography
of children's books that lend themselves to the teaching of legnl concepts,

a

The assemblers of this guide are indebted ter the people who have doveloped
these lesgons and given us permission to reprint them. We thgnk also the -
many Vermont ciementary school teachers and principals who.pdvticipated in
our trainlog programs and reacted to this manuseript. Specital thanks is

4
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due to the staff of the American Bar Ausoclation's Youth Educntion for Citlzen-
ship Committoe; to our mupervisors at the State Department. of Educatien,
and to the co-sponsors of the Vermont Law=-Relnted Bducation Project.

Montpelier, Vermont
August, 1981

Dantel Gregg, Soclal Sgudiuﬁ Consultant
James 4. Leugel, Chlef, Elementary Currlculum _
John A. Nelson, Mavager, Vermont Law-Related Educatidn Project

Sponsors of the Vermont Law-Related Education Project:

The Vermont Bar Assoclation

The Vermont Federation of Women's Clubs
The Vermont State Police

The Vermont Court Administrator’s Office
The Vemont State Department of Education
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The followlug excvrptr; are from a longer article by Charlotte €. Andergor,
coordinator of the Law and Humaunlties profect of the American RBar Assoclation,
. The full article appeared in the May 1980 edition of Soctal Education.
v

" R ]
The author beglus by reminding veaders that the alws of law-related education .
are not. oew,  The following chart 18 then discussed to show how low-related’
cducators night beat vicw student oroeress toward those establfshed luurnjng
objectives. ‘ '

e

Promoting Responsible C1t1zensh1p
., Through Elementary Law-Related
Education

. ¥ - \
' N L
, Charlotte C. Anderson
. | Critical Learning OQutcome Continuums
C ) . in Law-Related Education
‘ Children mmoved awav from: Children moved toward;
- b}
perceiving law as restrictive, puni- —— perceiving Taw as promotive, facili-
5 tive. immutable. and beyond the _ative, comprehensiblc, and al- -
control and understanding of the terable
~ people affecied -
- perceiving people as powerless be- ——— perceiving people as having poten-
fure the law and other sacio-ciyjc tial to control and contribute tn
institutions the social order
pereciving issucs of right and —— perceiving right and wrong as is-
- wrong as incontprehensible (o or- sues all citizens can and should
dinary people . address -
percciving social issues as un- —— perceiving the dilemmas inherent in
problematic . " social issuet .
- being impulsive decision-makers ——— being reflective decision-makers und
angd problem solvers who make problem solvers who make
unreflective commitments grounded commitments
being inarticulatc aboutcom- . —— being able to give reasoned ex-
. ‘mitments made or posiions planations about cCommitments
. . taken made and positions taken
being unable fo manage conflictin  —— being socially responsible conﬂ:cl .
* other than a coercive or destruc- manugers
tive manner . . co .
. . being uneritically dchanl of aulhur- —— being critically responsive 1o |cgm-
aty mate authority . »
. being iliterate ahowt icbal issues  —— being knowledgeable abont law, the
and the legal sysiem legal system, and rclaicd issaes \
. being egocentric, self-centered and - being cmpuﬂ'actic L sucially respon-
. . inditferent to others sible and considerate of others '
- + being morally immature in respond- ——— being able 10 make maiure judg-
- s ing 10 ethical problems ments in deafing with ethical and
) moral problems °

ERIC | | _— o
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Learning Qutcomes

Ruther than think in terms of
some final, discrete learning out:

camies, those ol us working in law- °

refuted education have found it far
more useful to consider the “*direc-
tions™" i which we wish 1o be mov.
ing or the growth patterns we wish
to foster. Fromahig perspective. it
is possible to define LRE learning
outconies ay movement along a set
.of continuums which have at one
end characteristics inimicable to ef
fective, responsible eitizenship and
at the other end characteristics
needed by citizens of a pluralistic,
democratic socicty. Seen in these
terms. the major goul of kiw-related
education is to move children away
from negative characteristict and
toward characteristics more in keep-
ing with the demands of democratic
stewardship. Hence, LRE is con-
gruent with good socdial studies in
general and is a means of fostering
the goals of citizenship education.
The set of continuums on the next
page represents some of the most.
critical learning outcomes sought by
elementary law-relfated programs.
The best' LRE programs provide
learning experiences, designed to
move children along scveral of the
continuums simultaneously. A
good ilustration is the City Bujld-
ing program based in Los Angeles,

" in which children build a model cisy

in their own classrooms. As they
make (he strictures of the city.
they see thit the ways in which
cities are built can either have good

- etfevts on the peoplc who live there

or bad effects. Further, they—as
the imaginary citizens searching for

» ways of achieving a good society —

/"‘--‘

come Lo sce themselves and®others
as having control over their own
environments, .

When students confront a prob-
lem in building their model city,
they uften go out of their classroom
to see how their real vity works,
For exmmple. they -may discover
that 4 plan to build a factory in their
model €ity will create new revenue
for the.city but will displace many.
cresidents and possibly pollute the

,environment. At this point they

may go lo factory owners. city
council mémbers. and relevant citi-
zens groups in their cpmn,mnitif to
learn how adults have sclved such
problems in real cities. Sometimes,
of course. children diseover that

aduilt solutions are not necessarily
idea! and they. themselves. may
comé up with better ones. In work: |
ing through such situations, chil~,
dren learn that laws, contracts, ne-
gotiation, and other law-related
processes can help us ereate so-
cicties dedicated to the conunon
good, . '

These educational experiences
move children along several of the
continuums identificd on the next
page. By carefully monitoring the
whole process, from the initial
building of the model city through
the expioration into the community.
teachers help children learn alter- -

native and socially responsible
ways of managing conflict. Studcnts
work through complex social issues
dealing with right and wrong—or
shades in between—and experience
the dilemmas inherent in social
issties. The process sensitizes chil-
dren to the need to explore allee-
natives “before reaching a final de-
cision. ‘And, having so carefully
urrived at a solufion. they are better
able 10 communicate the reasons
behind the decision they have made.

Cha_racteris:tics of the
Learning Environment

No one working “in law-related
education has a magic spell guaran.
teed to move.children along all the
continnums that define the out-
comcs of good LRE programs. But
it is becoming increasibgly evident,
that we nmiust attend to the charac-
teristivs of the total Karing envi-
ronment if we are toumove children
toward responsible citizenship. In
developing LRE programs. teach-

ers and othér practitioners should
continually work toward a lcarning
environment that exemplifies these
characteristics.
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Tthe informal and formaF cueris
cida reinforee one another, works
ing toward the same goals. &
wenlth of reseirch demonstrates
the fittility of concentrating on the
written, formal curricutum while
ignoring “"the lessens”” childreh are
learning from the wiuy the class-
roown is managed, the playground
mofitored, and all other aspects of
the informal curriculum.® Class-
room lessans gn conflict manage-
ment. for gxample. can he devas-
tatingly undermined if playground

disputes are regalarly unmonitored

or mismonitored —the canverse, of
course. is equally possible.
ol L

School and clitsseoom rudes are
priblic information, as are the rea-
sons behind the enles, To the extent
appropricie and possible, the indi-
vidualy affected by the riles partic-
wpate in making then. It chitdren
don’t know the rules. they can
comply only by happenstance. !f
they don’t understand the reasons
behind the rules, they are likely to
perceivg rules as arhitrary andfor
usclcsn%xplicit and-public. school
and cladsroom rules can reduce
management/discipline  problems

+and enrich children’s understand-
ing of a lnw-basedsociety.

It should be noted that each of
the conditions indicatcd here for
schowl and-Fassroom rules applies
1o faw in a democratic socittpx-One
of the basic principles.of the law is

notice —people must be informed
and have access 1o information
about-the Jaw. And. of course. the
citizenry participates in making the
law. ’ .

Of course, children can’t make
all the rules. Legitimate restric-
Tions, it seems 10 nie, can be based
on developmental considerations
that will, for example, approprialg-
ly extertd more rule-making privi-
leges 10 twelve-year-olds than to
five-year-olds. They can also be
bused on socio-politicak consid-
erations that will preveni the
school/classroom community from
determining 2! the rules it must
comply with. since lederal. state.
and local laws and ordinances pens
etrate into these Setlings.

Teachers structure learning ex-
periencey around ke lantrelated
content in both the formal and ins
formal curricufeaon. Law’ and law.
related issues are not the sole pre-
serve of socinl studies but, rather,
crop up throughout hoth the formal
and informal curriculum. The sto-
ries in children's readers. for ex-
ample, regularly treat issues of fair-,

ness, responsibility, authority,
privacy, personal rights, and group
welfare. Science lessons on ecol-
ogy and the environment address
questions of rights and responsibili-

" uies, ownership, and fairness. And,

of course, children regularly con-
front all of these issues plus many
more in their classrooms and on the
playground.

Given the crowded curriculum,

teachers will necessarily have to be

discriminating in this approach.
One way to handle this is (0 zon-
centrate on a single Iaw-reﬁtcd
coricepl or'process over a givé pe-
riod of time. For example, rules
and-the processes of rule-making,
rule-evaluating. rule-enforcing, and
rule-changing might be the law-re-

lated focus for two to four weeks.

Opportunities for addressing rules
waould, 1hus, be sought out and de-
veloped in lesson$ across subject
areas and in interacting with the
children in group activities.

Law-relaied content, is infused
intor the esisting curriculiem. not
added on gas a separdfe cotirse of
study. This guideline is implied in
the immediately preceding one, but
the concept of “infusing’’ rather
than *"adding on™ is critical enough
1o warrant separale and explicit
treatment. By approaching LRE in
this manner, two things are more
likely to be achieved. First, undue
sttess will not be put on an already
overcrowded cumiculum. Second.
by teachers infusing law-related in-
structior. throughout the curricalum

. children's tearning is likely to be en-

hanced because the issuesrare ad-

..dressed where children encounter

them.

Children are provided with par
ticipation upportanitics, Lcarni.nlg
environments whith promote citi-
zenship education will give chil-

" dren many opportunitics to partici-

pate in the etvic life of classrooms
and schools, Valuable learning o¢s
curs when children hiave opportunt-
ties to: '
& make, eviluate, enforee, and
change rules - )
o experience confliet and identi-
fy. evaluate, and upply altermative
strategies to manage that conflict
s choose leaders and assume
leadership roles -
s negotiate and follow lhrou_gh
on contractual arrangements, In-
¢luding such secmingly simple
childlike agreements as; *'1'll baing
the bal) if you bring the bat.” **You
use the swings today. We get thein

tomorrow.” "'I'll water the phants
for the next three days." *

¢ confront situations where a
choice must be made between ap-
parently equally legitimate posi-
tions .

# have one’s individual freedom
curbed for the general welfare of
the group +

# make and carry out degisions
affecting groups - .

» confront existentially the time-
less and universal social, moral,
cthical dilemmas (e.g.. freedom
versus security, individual rights
versus the,public good, order ver-
sus justice, privacy versus access,

.. property rights versu$ equal ac-

*

cess).

Each of these experiences can be
related to an important com-
petency for adult citizens. Each is
also closely associated with the le-
gal system and law.

Adults in the school medel the
behaviors and competencies
soughi in children. One of the key
ways children learn is by observing
and modeling the behavior of oth-
ers. By modeling such vital law-re-
lated behaviars us respecting pri-
vacy. nanaging conflict in socially
.responsible ways. and applying due
process, adults in the school are
demonstrating both how these
“work™ and that they are socially

* valued hehaviors.




- o The lavwseelated experiences and
leaining common to childhood and
specific te targel children-are rec-
ognized amd vccommoduted when
strectieing learning experiences in
the school und classroom. All chil-
dren encduntcr private or informal
law in thdir familics, playgrounds.\
, and classrooms. They expcrience

. public or formal law through stop

. signs. police officers, warnings on
mcdicine bottles. and restrictions

. . on activities in parks and other

. public arcas. What children learn
through thcse c¢ncounters affects

how they will respond to the in-

struction they receive in school. If.

for example, children feel bom-

. I bardcd by the restrictions of laws
and rules, they are likely to be in no

framc of mind to accept the tcach-

. er’s dictum that **Laws and rules
help us live safer, happier lives.”” A

. better stratcgy would be to explore

carefully with the chiliren where

and when they encounter laws and

ya rules, how they rcspond to these,
. and, finally, what the reasons are
. . hehind these laws and rulcs.
L} ‘ ﬁ
.. ) . Develapmentally appropriate

methods and sparerials are ased in
coirvesing law-relnted issies and
cuntent. Appropriate stratcgies for

. ¢lemcntary schodls include unfin-
. ished stories focusing on commeon
childbaod dilcmmas, dilemmas that
LW are fundamentaHly similar to what
adults encounter within the legal
system—e.g., questions-of own-
ership, invasion of privacy: curbing
.ndividual freedom within social.
sctiings, bearing false*witness (tell-
ing a “*ib™"3. reporting the witness-
g of a criminal act (“reporting”
or “tattling’).

We arc not 50 conccrned. that
children learn the structure << the
legal system as we are that they be
equipped with the abilities to un-
derstand the basic principles on,
which thesc structures rest.

e . .
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The total sehiol environment re-

' Slects, promotes, and is a living em-
« v hadiment of the principles ‘of o
demuceatic pluralivtic yuaciety

bhased on the rirde of lon. The ex-
tensive Jitcrature on  cducitional
change and innovation rcvcals that

. the school is the smallest unit or
_setting in which it is possible to

. achieve lasting change. This mcans

it 15 not cnopgh to change onc
classroom: you have to change the

whole schoal. This is a pagticularly
important consideration when the

focus is social education. so dy-
namically affected by the informal
“currigulum, .
. Olf a daily basis children move
from sctting to setting, from juris-
~ diction to jurisdiction. One mo-

[

ment they dre in a cfassroom with

‘their ““regular”’ clagsmates and

teacher and the next in the libcary

or on the playing ficld with other

. ._ children and authority figures,

« 7 Each new year is heralded by en

-masse shifts 10 new home-base

* clagsrooms. If this year's curricu-

lum does not build upen last year's

and build toward next year's,

growth will be stymied and long-
range goals unmet. -

Summary

.. Inthis article I have speciied the

. major types of desirable elemen-

: tary LRE learning outcomes and

delineated several ~characteristics

of school learning environments

that appear to promote these out-

. comes. As more elementary law-

2+ «. related programs are develop®d

: " and implemented in classrooms,

our collective perspective on de-

sired learning outcomes. facilita*

tive leaming environments, and ap-

propriate leaming ¢xperiences will

undoubtedly shift and expand. In

the meantime, the following arti-

. cles illustrate some features of

some of the best existent law-related
education programs.
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e LAW-RELATED -CONCEPTS
Vet . . . L

The ‘chief purpose 5f lav related educatiod; is to 1lead young people to
understand idcas about law, society, and jugtice, Bach legdl eane Tnvolves sone
fwportant -pencral coneept, An.abllivy t solve problens related to thoue
concepts’ 1r more useful than a knowledge g§ specific laws, fTherctbre, the
sumple lessods In this book are orginized into five concdpt'éatggories. To
aid in the consideration of the concepts chosun, a brief expiangtipn of the
‘rationale for each followa: . h

r .. I _’

; 1. Need for Law. Often the first questions raised:hhgh beginning to
wtudy a new content area relate to the relevance of:the content itself. In
the case of law related studies, students mifht begin by considering why
we have a wystem of laws in the first pldce. Since.rules restrict the
freedom’.of Individuals to act, it is 1mportén§ to understand the need for
rules. . What benefits do we derive from having oi'r actions restricted 'and
-regulated by laws? Do the benefits justify the infringement on our liberties?
What kind of soclety would we have if we had no laws or rules to govern our
conduct? By exploring the need for rules in various settings, students pay
galn a persdnal understanding of the role of law in the modern world.

F ]

2., Freedom. As children, many of us learned the retort, "It's a'free -
country:", and felt that we lived under special cirdhmstanceg. As we study
the freedoms we €njoy, however, we learn that individual rights-are not
absolute, The substance of many of our freedoms 13 fouid in the=~Bill of
Rights, and a major role of our legal system is to balanee the interest of
individuals to live in freedom with the interests- of all us to have a secure
and safe enviromment., As students are exposed to the difficult questions
involved in striking that balancq, they should sée.the necessity for toler-
ance among citizens.’ I - ’

- . ¥

3. Authority. Children,’ perhaps more than adults, feel surrounded
bv authority.. Thne playground bully represents one form of authority; ~
tlig parent or teacher represents another. It is useful; therefore, for
students to be able.to distinguish between power and authority, and to
regognize legitimate as opposed to illegitimate autherity fjigures. Few
law related concepts are as ceptral to the lives of.q;udents‘a% anthoricy.

4, - Conflict, ‘The legal system deals with,.hnd sometinmes tends to -
encourage conflict. History has been shaped by conflict. Among the centrals ,
questions for students to consider are these: "Is conflict a necessary part .
of 1ife?"; "Is conflict between people always to be avoided?"; “What bene-
fits may we derive from an. orderly system.of conflict resolution?"; "How
" does our legal system help to resolve various kinds ofs conflict?"; and .

"Are there better ways to resolve conflict than’those presented by formal
legal procedure?" : - ‘ - Bl ,

&

L




5, Fairness. The words "EqunI.Juséice Under the Law' are inecribed in
court rooms all across our country. Our legal eyetem has ae its most lofry
fgoal that of making all people equal in the eyes of .the' law, "~ Moreover, the
legal system has been a major vehicle for securing social and political, -
justice’ and equality for  historicslly oppresssd American minorities, Yet,
in the law ae qlaewhere, equality and fairnesa have been most elusive goals.
Today's etudents will be faced with increasingly difficulc challenges as
they-become citizens and attempt to adminieter and preaetve a just society.

., By beginnLng now to analyze and -solve probleme of justice and equality, they

Al

will be better prepared. to meet those challenges,
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LAW=RELATED TEACHING STRATEGTES

CASE_STUDLES

By uslug cage studled, whethor real or hypothetlenl, students can
analyze confllcting polngn of view sud grapple with realitles they face cach
day In thelr relarionships with other people. A case which is chosen to
presert unsettled qiestions can be n very successful classroom approach. After
dlgcussion, students may have dlfferlng opinfons. Thisg dlsagreement can
create a clossroom atmosphere favorable to tho introductlon of addltional
resounrce material for background or perhaps an outsidoe speaker who can
provide new data on thae subject for the class. a

Tf gtudents are eneouraged to analyze cases in the following manner,
b
they will begii to gee that there are few certalnties In the law and thate
the way ome pucs gboat findiog an_ answer may Le as important ns the answer
teaelt,

restate the facts of the case as clearly and conclaely
as possible. Tt is particularly impnrtant that students
recognize the difference between facts that are Important
to a resolution of the problem, and those t{hat are not.

) S
t. What are the facts? Students should {}rst attempt- to

2. What ls the problem? Students should attempt to make a
general statement about the problem presented by the case.
"Was what happened fair?”; "Did he keep his promise?™;
"Should she have to pay for the repairs to her bike?" I[f

. stdents cau read a case carefully enouph tn make simple
"whother or not"” statements of  the problems or 1ssues
raiselﬂ they will gain a great deal from the exercise.

3. HRow should each of the problems or issues be resolved?
After studeunts have analvzed the facts of the caserﬂgnd
defined 1ts problems or issues, they must decide -how each
question should be resolved. :

Decigion-making is an everyday happening” iu law. Tt is a challenging
lesson to students that a decisicn must be ade to resolve the problem--
someone will win and somecne will leose.

4. Tt does not help to decide a certain way because that answer
sounds "right” or "just”. Why is that answer appealing? What
are the interests in halance, and how can we make a rule that
will help nthers analyze this kind of problem in the future?
Digcusslon of golutlon to the unanswered questions in the case
will demonstrate clearly to students that there are often two
ot more 'good' answers to difficult questions. Thia may be
the most important lesson of any case.

COLLAGES: A VISUAI. _APPROACH_TQ CASE STUDY

One other strategy which can. be an eénjoyable and educational actlwity -
for the students {s to divide them fnto small rteams and have them prepare
collages == using n-wspaper and magazine clipplngs -- whlch depict the
facts and Issues [n the case. The objective Is tu emplny a nou-vrerbal
approaeh to the case study method. In addition to illustrations, words

.
»
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can be used by cuttiug out letters and affixing them to the paper or
cardboard. ‘The collages can later be displayed on the classroom .
bullet tn board, therehy giving recognition to their efforta.

ROLE=PLAYING AND STMULATION GAMES v

Role=playing Is another classroom technique which can be very
_useful in law-related education. The main purpose of this method is to
develop students' abilities to empathize with individusls different from
themselvesa, and points of view different from their own, to learn-how it
[eclas to be in someone else's shoes for a short while. This promotes
active student involvement i{n taking the roles of sttorneys, probation
of ficers, poliecemen, judges, or public officials in simulated true-life )
R sltuations, A full scale trvle-playing aetivity requires iconsiderable time |
and offort uyn the part of the teacher and/orrstudents;so that participants ‘
have an adequate understanding of the responsibilities and duties assoclated
with cach role. Without such preparation, the time spent fn the simulation Y
may be polntless.

Simulations esn be designed for institutional settings such as a achool

diseipllnary hearing, a juvenile court disposition, or a Supreme Court

. cas¢. The specifie roles involved can be assigned to students, and a set

' of procedures followed, with possihle time limits for such processes as
opening arguments, cross-examination, deliberation, and decision. (More
precise instructions for a few simulations are included later in this manual.)
The teacher may wish to partieipate in role-playing exercises by sssuming
roles such as chairman of a town meating, Chief Justice of the Supreme Court,
or a juvenile judge. This provides the opportunity to insure that proper
procedires are followed and can serve to demonstrate to students how the role
might actually be carried out. ‘

Role-playing can also be used on a small-scale, informal basis, as many
of the féllowing lessons show. Students can be askeld very simply to stand
up and explain a situation in termy of a given character-- they could role-
play... '

- au arrest betwecn a police officer and a criminal. oo

- a conference between an accused person and his lawyer.

~ two young ghildren argulng about whether or not to obey a rule,

. . v

In these informal role plays, the teacher must make it clear who the .
characters are and what situation they’re in. TIt’s often useful to ask the B
role-players to give reasons for their decisions,




TEACHTNG WITH DILEMMAS

DLllemman are storles that dramatize an unresolved situation. These
three examples lnvite clasuroom d{scusslon about the problem of whether
or not to telbl the truth.  Several stratepieos for teaching them arc
dowce lbed on the followlng papes. Notae that these Flt in well with
basie competency #11 In reasonlng.

STORY I

Petrick and gix of his friends visit the local fishing area with Dave,
their camp counselor. As a speclal treat, Dave has msede srrangements with
a local lobster fisherman to take the children out in his boat for a ride.

when Dave and Captain Conter leave for a few minutee to check weather
conditions et the Coast Guard Statien, they put Patrick in charge, but be-
fore they go, Captain Conner explains his gules about the beat. NOBODY ﬁa
to set foot on his boat unless he is present. He warna the children that
if this importent rule is broken, the whole trip 18 off, and no one will
get a ride.

L

Tempted by gauges, levérs. the steering wheel, and some fishing lines
on the boat, three children climb abesrd. However, the others eventually
persusde them te get off before Dave and Captain Conner return.

The children ask Patrick what he 1ntenda to do about the kids who gpt
on the boat. Will he tell or not? Patrick's .decision 18 a complicated
one because his desire to tell the truth conflicts with several other
velues strongly held by children Patrick's age. Concern about havlng and
keeping friends, doing things that are fun such as going on a fishing trip,
and being fair in regard to the children whe stayed off the boat as they
had been told ere issues that must be considered.

The pupils, as-well as Pstrick, must make up their minde -- what is the
right thing for Patrick to do? Careful consideration of all conflictihg
reasons 1s encouraged before final judgments are msde.

N STORY II

For her seventh birthday, Debbie's® fether has promised to take her to
the State Fair. .She also may choocae five rides as part of her present.
bebbie and her father arrive at the fairgrounds and walk slong ocutside the
fair to the ticket gate. They see many cf the rides, hear the musle, and
even get to see part of a parade through the fence.

When Debbie and her father appreach the gate to buy theilr tickets, Deb-
bie's father disqbvers he has left his:wallet at home. He has Just enough
pocket change for two admisseion tickets, but-that meens no money left over
for rides. Debbie is so disappeinted that her father suggests she might

Acknowledgment is made to Guidance Assoclates for permission te reprint
material from the Discussion Guide for the sound filmstrip program FLRST
THINGS: VALUES: THE TROUBLE WITH TRUTH. Copyright (£)1972 by Guidance
Associates. -
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vay that she 18 six years old inatead of seven. That way she can get in
for half price and use the monay left over for rides. Of course, this .
would mean Debbic would have to.lie about her age, and on second thought

her father wonders 1f that is such a good i{dea. The final decision is

left up to Debbie.

STORY III

Jason is taking a brand-new sled to his cousin'a house to hide it ===
!\ tomorrow {8 hls brother's birthday. Passing the park, he secs children
sleddlng, and it looks llke s lot of fun. Maybe just one run, and the
sled would atlll look like new. '

Hie friend Lionel doesn't agree. You shouldn't usec someone else's
property, he says. All the same, Jason decides to enter a sledding race.
Then he decides to take on Suicide Hill., Lionel warns him agalnst 1it, but
Jason climbs to the top, sleds down the hill -- and crashes into a tree.
The sled Is broken. .’ .

With help from Karen and Matt at the community center, Jason tries to
find a'plece of wood just right for fixing the sled. But the only plece
that fits belongs to Lionel., Karen thinks Lionel will ‘understand if Jason
borrows the wood without asking. "Matt disagrees -- he reminds Jason how ,

‘strongly Lionel disapproves borrowing others' things without asking. .
Wwhat should Jason do? ' -
If the most of the class thinks he should borrow it, aak: . .

* Lionel was planning to use that plece of wood for something special.

Does that make a difference?
» * Remember Lionel didn't.think Jason should even use the new sled, - .
What will he think about taking his wood? )
If most of the class thinks he ghould not borrow 1it, ask:

* How important is a plece of wood anyway? Can Jason replace it?

* llow will Jason's brother feel 1f he gets a broken sled for his
birthday? How would you feel?

Othet questions: . .
* Will Llonel still be Jason's friend if Jason takes the wood without
asking?

* What do you .think about Jason riding the sled in the first place?

* Won't Lionel ynderstand that Jason really needed the wood right away,
and didn't have time to ask him? #

* Suppose Jason tells his father and brother about the sled. "Would they
approve of borrowing Lionel's wood?

There are a number of activities which might help to continue the process
begun in discussion. The extent of those activities depends, of course, on r
-the abilities of your particular ¢|lass, Here are some suggestions which may
be useful:s . ) )

4
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Debate. 1t 1s important to encouraBe children to fuocus on reasons
for their moral deciaions. One way to accomplish this 1s to organlzue
n debate between two teams. Children can debate whether or pot .lason
ghould use Lionel's wood to fix the sled.

Or they can debate two sharing or compromise solutions to the dilemma

’ which might come up tn claws discussion. Let about 6-8 children sit

in tvo rows of chalrs facing each other and glve one or two reasons
each for their team's side. The remalnder of the class will judge
which tcam has the best reasons, voting by .secret ballot.

Role~playing. There are many dilemmas Similar to thls and there is
much to be galned by acting them out. The teacher is advlsed, how~
dver, that role-play of either dilemma Pregented fu the fllmstrips
wlll result-in llttle more than a memory ecxercise. Of course, the
children may role-play the ending of the story -- what happens after .
the filmstrip ia over. Or they might role~play the following
sltuations:

+

* T friends are playing catch. One throws the ball a little high
amd the other misses the catch. The ball breaks a window. Now,
one child playa the thrower, one plays the child who missed the
catch, another plays the owner of the house where the window was

broken.

* You find five dollars on the playground. When you tell the teacher
you found it, two chlldren say that they lost i, One child plays
the finder, two others playsthe children who say they lost [ive
dallars, and a third plays the teacher.

A child may voluntarily make reference to a situation in which he or
she borrowed something without asking. The class might dlscuss whether
or not the final solution was a good one. This may be a good time to
discuss jintentions -~ "When you borrowed 1it, did you intend to glve it
back?" What is the Jifference between taking something when You fntend
to return Lt, and when you do not intend te return it (or cannot return
it, as in Laking someone clse's candy)?

Set up*a class court to decide a moral question. Complete with Jndg.:,
Jury, aud attorneys, the court could generate a geolution falr Lo bulh
sides. 1t 1s emphasized that hypothetical moral dilemmas are best for
the class court, since trying specific classroom Incldents 1nvolv§ng
members of the class might create hard fgelings. R
Childrin always seem to want to know how the stories.end. There are
several ways tb. capitalize on this concern. As mentioned before, they
might role-play what happens after the filmstrip ends. Let one chlld:
prlay Jason's father, another Jason's brother, and let another play
Lionel.
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In addition to role~play, children may like to draw plcturcs, or
write gtorics qbout how they think the filmstrip ahould cud.x
6. "fake a Stand". Buzzy Litz, a sixth grader at Meramec School in
N ! Clayton, Missour{, designed an activity we think the primary grade
teacher will find useful., Mrs. Barbara Loug, a psychologlst who
. worked with Buzzy's, class, refforts it in the March 1972 iasue of
Grade Teather (Decisions, Declslons", pg. 20, for those interestcd
in {ts application at higher grado levels}. It is a simple v
activity children enjoy, and 1t 1s a valuable tool for stressing
reasons and for making children aware that differeat moral dilemmas
require different solutions,
First, use chalk or tape to establish five lines on the floor. Read
the Jason Story and have the children discuss it in buzZ groups.
Then, put about ten children picked at random on the center line,
whiclh stands for undeclided. Show them that the line nearest them on
the right stands for "maybe Jason should use Lionel's wood." The
outside line on the right stands for "Jason should definitely use
. Lioncl's wgod". The inside line on the left stands for "maybe Jason
\ should not use Lionel's wood." The outsiae line on the left stands
' for "Jason should definitely not use Liond}'s wood "

Facli ¢hild on the "undecided” [ine should be asked in turn to move
te the line that corresponds to his opinion about the dilemma. But .
_to move, the child must first give a reason or. repeat one given by .
" a classmate or a character in the fllmstrip. When each child has
moved to his line and given his reasop, ask the children 1f they want
to change their minds, having heard a the reasons. Let the children
on one side encourage children on the other to change 1ines by offering
more reasons., Or let children who are not playlng contribute reasons.
. But remember, whenever a child changes lines, he should be encoauraged
- to pive a reason for changing. )

In order to stimulate- children to rethink their positions, vary the
dilemmas. You might try variations, such as these: »

t. Suppose Lionel had used the sled too. Now, should Jason

use his wood or not? . .
2. Lionel hasn't made any llnes. It's just a plain piece of wood.
Do you wapt to move? - . !
) 3. lInstead of a plece of wood, <Jason takes some money from Lionel's
’ ‘ desk’ to buy a new sled. What do you think? . \
s - 4. Lionel doesn't like to help out. Once before, Jason was in a real

emergency and Lionel didn't 1ift a finger to heip him. Does that
. make a difference? ) ;
5. Jason borrowed Lionel's wood before and didn't replace it. Should
he take it now? Do you want to change lines?




PROBE QUESTIONS

FOR LAW-RELATED DISCUSSTONS IN ELEMENTARY SCIIQOLS

™
Teacherds need a rcpertoirn of questlons if they are to lead studentn to
underatand legal conecepts and issucs.

These questions are designed to get students to think and exprcss thetr
reasonlng  about law-relatcd issucs. They can bc asked al wt just abont
any story or case or conflict. They can also be used to teach many of the
basic competencics in reasoning.

. Tua help them sec thnt therc rcally is a problem or Issne:

+ Tcll me what happened in the story.

. What's (his)/(her) probplem?

. What's wroug, at the end of the story?

. What does (name) have to Elgure out?
. What's the matter here?

To help them scc the sltuation from various points of view:

. What is (name) _ thinking right now?
How would you feel 1f you were__ (name) 7 Why?
What will - (name) fathet think when hc finds out? Why?
How will that make his (father, brother, Eriend) Feel? Why?
Is what happened fair to _ (name) ? To _ (another name) ?

To ot them to take a position:

. What should (name) do now? Why?
What’s the right thing to do? Why?
What would vou do if you wcrc in her place? Why?
. If you had to do one or the other, what would you do? Why? .
. What Is (namc) going to do now? 1Is that right or wrong? Why?
-

To get them Lo express reasons:

. Why {s that the right thing to do?
Cive me a reason why she shouldn't do that.
. Glve me another reason.
Suppose (name) did that. How would he explain himself? Is he
right? Why? . .
Why - gid (name) do what he did? What was he thinking when he did= -— -~
it?
. Why should you (keep a promise) (save a 1ife) (cheat) ‘(not stual) (be
nice rto your Ericnds) etc.?
. What'*s the reason for that?
Can you think of one reason why it's good, and one reason why [t's
bad to do that? -
. A boy 1ln class last year said it was wrong to do that. What reason
do you think he gave?




-

To get them to ganvrnto‘nlternattves}

» What could _ _(nnme) do now?

. Let's liat all the tivings that could be done,

« What elae could he do?

« How clse could (name) have solved this problem?

To get them “to generate consequences:

. What will happen 1f he does that? .

» Then what will happen? - )
What will hie father think 1f he doea that? How elael?’
Whet will heppen next? What else could happen?
How will the atory end?




SAMPLE LESSONS: | | .
NEED FOR LAW :

= BUCKLE GAME v A
= -THE TALE OF PETER RABBIT: A LAW-RELATED TRAGEDY
‘ - THERE OUGHTA.BE A LAW! :
“ = RULES.OF THE OLD WEST
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BESTCOPY AVAILABLE -

Il(AL EDUCATION LI“SbON PLAN" "BUCKLE, GA.MI:‘."
PURPOSE: To teach the nocessity and purpose of rules.

AREAS CONSIDERED: 4ptroduction’to Legal Concepts - Nend for Law

e

AGES APPROPRIATE: 7 to 13 \

L]
|3

MATERLALS REQUIRED: Any {tems small enough to be bheld in the hand ot
similar shape and sizc (bottle caps, buckles,

chggker pleces, poker chips) a
FHOCEDuRgs:
g;_ . 1: Fass out the buckles to each of the partiéipants Tell thum to
. . play. Watch the iudividuals as they try to figuri out the purpnse

of the gameq to devaﬁop their ouwn games, or to guestion whai ta do.
Stop at this point and ask them what's the mérter. .Discuss the
idea that a game must have a pur,posé @nd certain rules aud structure

- L)

for everyone to follow. . . . T

r

Game 'I1: Solicitr'rules for Game 1 from the group, taking as many as you can,

and list them“Bn the blackboard.” Watch the participdnts as they
see that the rules contradict each other and get move difficult to.
follow. After the rules are written, have them play the game now

that they have rules. They will try to follow the rbiles but reach

a frustratios’ point. Then stop and <¢iscuss the problem thai tro " .
marty rules cause,-_'anq vhat kind of rules you nced to "_}_‘»_'3‘ a pime. ¢

R - BN - .
Gome t11: Ask the group to pass all the buchles to ane chosen pegson in thc
e class. Then declare that person the winner. “Question: Does this
bother anyere? Discuss the arbitrary decision an the p: rtoof the

" teacher and how arbitrary rules are unfail, vte.

Lrame 1V Divide the gmgzp inte equal teams for a ralay race. Tell Lhoem \hate-
’ - they have.been tomplaining about the rules of the other games, so
hnht now you will give them.a purpose and definite rule. Tell them

- . t'o pass the buckle back over their -shoulder all the way ¢own che

'ﬁ . line and that the first team taq reach the end wins the xame. Start
.. . them, b“yr as ,I:hey reach the middle of the line, stop them .gnd tell
) them that you forgor. one rule. Make Jp another rule anc siart them
) - again. Repeat 'thls procedure a couple of more times, until they
o - reach & frustration poidt. Thens agk them te discusd what - wrong
. with these kinds . of rules, (You car pet«into .1‘(11:-.t.115.<-.1._.1’ui X
post farto ligsﬂ if you desire } . ) .
Teachet discussion af terwardq can also. bring out the fact thit we l.uo vust be
aware of the kinds of rules we make inm the classroowm.  That life har. 1o have
clear rales, uwudersteood by all beforehnnd, and fair to il iovelveed,
f " - : . : . ~.\
FOLLOW UF: Discuss the general need for rules, in .‘mm,f:;,a‘ ¢ lasstoen, nehoold,

-

and society.




THE TALE OF PETER RABBIT: o ‘
A LAW-RELATED TRAGEDY :

o

L [

Text by Beatrix Potter. Teacher's inetructions by James 8. Lengel

a

All of the themes of law: fairnees, justice, punishment, transgreseion,
rulesa: are present in the story of Peter Rsbbit. A good way to make this
book into a law-related lesson for young children is to read the text to
them, show tham the pictures, but stop every so often to have a diecussion
of the story's lsw-related concepts. Here are some questions that will
heidp you lead those discumseions:’

THE TALE OF PETER RABBIT ) '
QNCE upon a time there were four little Rabbits, and thein

names werk - FZopsy, Moppy, Cotton-~tail, and Peter. They lived
with their Mother in a sand-bank, undermeath the root of a Y '
.big fir-tree. F
NOW, my dears,’' said old Mrs. Rabbit one morning, 'you may )
ge into the fielda or down the lane, but don't go into Mr. McGregor's
» garden: your Fathér had an acctdent there; he was put in a pte by
Mrs. MeGregor.' . ‘- . ' o

- What kind of accident did Fethar have? . :
- Was 1t fatr for Mr. Mccregor to punish Pather so harahly? Nhat would
have been a fairer punishment? =«

°
- . -

"~ What rule did Mrs. Rabbit: make for her children?

~'Did Mrs. Rabbit have the authority to make this rule? Why?

j L]
- - What reasons did she have for making-this rule? Is it a good rule? Why?

N "

- ]

- Do you think the four children will obey? Why? . - -
NOW run along, and don't get into mischief. I am going out.

THEN old Mrs. Rabbit took a-basket and her wmbrella, and went
through the wood to the baker's. She bought & loaf of brewn bread
ard ffoe eurpant buso.

FLOPSY, Mopsy, and Cottontail, who were good little bumnies,
went dowm the lane to gather blackberries.

BUT Peter, who was very naughty, ran 3.,ra1,§ht away to Mr. McGregor's
garden, and squeezed under t?}e gate. ¢

*
\

A
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, . =~ What didkeach of the four little bunnies do?

. = Woa it faulr foz thom tp gather l:hoso blackbarries? Who did the
) . ¥ blackberries belong to? )

f
. - Which of them were followi?ns their mother's rule?

- What could some of Peter's reasons have been for not obeyiug the rule?
- LY

f . = What do you suppose will happén to Peter? : -
\ I
FIRSY he ate aome lettucea and eome Frenoh beans; and then ho
« ate gome radish‘as; '
" AND then, feeling rather sick, he went to look for eome paraley.
.
- Was it fair for Peter to eat the lettuce, beans, and radishks? Who
did they belong to? .
[} - o
- Aside from Seeling sick, how else do you suppose Peter feels? Why?
! -

= What do you think will happen next?

[

BUT poum} the end of a cumunber fmme, whom should he meet bt

U Mr. jchregor ) - .
' . ' MR. "MCGREGOR was on his hands and inees plan;‘ing out Youny
cabbages, but he Junped up and ran after Pefer, wavmg a rake and . o

calling out, 'Stop .thief'!"

DETER was most dreadfully frightemed; he rushed azz over the
“garden, for he had forgotten the way back to the gate. .

. ) HE lost one of his shoca among the cabbages, and the other shoe -
amonget the pofgtoes .

AFTER losing them, he ran on four legs and went faster, go
that [ think he might hgpe got away altogether 1if he had not
. unfortuately yun into a gooseberry net, and got eaught by the
¢ large buttons on his Jjacket. It was a que Jacket with bruss
. buttons, quite new. .

. =~ What did Mr. McGregor think when he saw Peter?

- that did Peter think when he saw Mr, McGregor?

"

- What did Mr. McGregor 1ntend to do if he caught Peter? 1Is that a
fair thing to do? Why? _ .

*
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o What does tha ‘t}rord‘. "thiaf" meTn? S T .

- What woulti be a fair puni,{hment 'fot‘ «Rater at this voint?

. PETER gava himoelf up for lost, and ehed bzg tearo; but his
aobn wers ‘overheard by some friendly eparrowe, who [flew to htm in _ o 2
groat r':ca‘l.tement, and implored him to exert himself. . ‘.

MR, WGREGOR oame up with a eisve, which he mtended to pop .
upon the top of Peter; but Pster wmggled out juet.in time, leaving T
his jacket behind him. Y

) AND rushed into the toolshed, and Jumped into a can. It would
havs been a beautiful thing to hz’,de in, if 1.t had not sa.ﬂuah vater
in Lt,

YL . MR, MCGREGOR was quite sure 'that Peter was eomewhers in the
tool-ghed, perhupe hidden undermeath a fleyer-pot. He began tp turn BN
-them over carefully, looking wider each. ’

PRESENTLY Petrr encezed - 'Kertyechoo.” Mr McGregor was after s
him £n no time. . . . ]

AND tried to put his foot upor Peter,, who Jumped out of a
window, upsetting three plants. The window wag too -small for Mr,

s McGregor, and he vas tired of running after Peter. He went back to
[l ‘ A rmg mrk - -
o - Why was Mr. McGregor 80 concerned about catching Peter? h .

- Does Mr. Hccregor have a right to punish Peter?

-~ Should Peter have run and hid, as he d:ld? What other things Lould -0 .
he have done at thisg point? o N

PETER sat down to reet; he was out of breath and trembling with
jmghf, and he had rot the ieast idea which way to go. Algo he vas
very damp with attting in that can. . = .

AFTER a time he began to wander -about, *g’oing hpp‘l.ty-hpptf’y-
‘not very fast, and looking all around.

HE found a door in a wall; But it was Zocked and there was no
room for a fat little rabbit to squeeze zmderneafh :

AN old mouse vas runmming in and out quer the atone: doorstep,
carrying peas and.beans to har family in “the wood. Peter asked her
the way to the gate,.but she had euch a largé-pea,in her mouth that
ghe could not answer. She only shook her head at- hm. Peter began
to ery. :
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THEN he trted to find his way ufrazghf across fhp garden, but
he became mora and more puasled.. Precently, he camg to a pond where
My, MaGregor filled hie.watcreans. A white cat wad otaring at oome
gold=fish, oke sat very, very'etill, but now and then the 1ip of
hev tail twitehed as Lf it werc alive. Peter thought £t beut to go

anty without speaking to her; he had heard aboulecato Srom hie couwin,
?tft!e Bangamin BunnJ.

HE went back fowarda the toozﬁshed but suddenly, quite olsse
to him, he heard the noise of a hoe-scr-r-ritch, scratch, scratah,
+ .suriteh,  Peter geuttered underneath the bushee. But presently, aa
nothing happened, he came out, and alimped upon a wheelbarrow and
peeped -over, The-first thing he. saw was Mr, McGregor hoetng oniong,
Ilig hack wae' turmed tobards Peter, and 5eJond him wae the gate! v

- How did Peter feel at this point? °Has he been punished for his
wrongdoing? low so? . . '

- What could Peter,do at this point?’ what would be the consequences
of each posqibléfOption? . .

PETER got down very qutefly off the wheelbarrow, and started
rumring ag faet ae he could go, anna a strazgh? walk behind eome
baack-currant bushes. . .

© MR, MCGREGOR caught sight of him at the cormer but Peter did not
care, He glipped underneath the gate, and waa safe at Zaar in' the .

" wood outeide the garden. .

-+

‘MR, MCGREGOR hung up the little Jacket sand the ohoee fbr a scarc-
erow to f%zgkren the b?ackbards.

N PETER never stopped Yunning or looked behind him 11l1 he got home,
to the big fir-tree. .

HE was co tired that he flopped down upon the rice soft sand on
the floor of the rabbit-hole, and shut hie eyes. His mother was busy
cooking; shé wotidered whet he had dome with hia clothes, It was the
sesond little jacket omd pair of shoes that Peter had lost in a
Fortnighr. : . .

~

- Did Mr. McGregor have a right to use Peter's clothes for his sc~ .. w?
- What did Mrg. Rabbit .think when she 'saw Peter come home? .

- What would be a pQOpér punishment for Petet?

3 * »
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I AM ecrry to say-that Peter wae not very well during the evenir;:g. ) . -

HIS mother put him to bed, and made some camomile tea; and ehe
gave a doee of 1t to Peter! CTN

foNE table-spoonful to be taken at bed-tima. '
BUT Flopey, Mopey, and Cottm- tail had bread and milk and bzaak-
berriae, for oupper.
THE END
~ Was it fair for Flopsy, Mopsy, and Cottontail to get milk and black-
berries, while Peter got camomile?

= What was Peter Rabbit's punishment? Was it fair?

= What do you suppose Peter will do next time? Why?

r




Teaacher Directiona:

Show thlg cartoon to etudente by duplicating it or projecting it on a
tranuparency. Instruct atudente to cach make a list of the problomg
‘or things that nre wrong itn:the chrtoen. When they've completed thefr
1iyes, put them lo groups of 3 or 4, aud instruct the groups to
. (1) compure their liste; and (2) write a set of laws that .

wounld solve these problems or prevent them from occurring. K
(3) report their laws to the c¢lass. Conclude wWith 3 large-

group discusslon, focusins on thr need for f:.,,:-\

rules and lavg, }D

*,

REposSLLLORS /

.
:;\ P

h —
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=

" THERE OUSHTA BE A LAW!!!

. -20 e
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RULES OF THE QLD WEST

Listed buluw nre two sets of rules from thn old west. They were drawn up for

~different purposes and gro written in different forms. To teach this lessmon,
dlvide the, clasas Into groups of 3 or &,
llave them answer these queations:

- Which of these rules 3y more fair
- Which are less fair? Why?
What was the purpose of the "Code

drawn up?

Give cach Rroup both seta of rules. .

than the othcrs? why?

of the Weet'? Why was it drawn up?

What was the purpose of the "Rules of a Mining Company“? Why was it

How are these two sets of rules the same? How are they different?
How do these rules compare with our laws today?

Do not shoot a person in the back.

CODE OF THE WEST | .

el

Do not shoot anyone without warning him firsc. .

Do not schoot an unaruwed person.

LY

A buffalo hide belongs to the person who killa the animal.

A cow belongs to the person whose brand ic bears. Cattle theft 1s a serious

offense, r

" §tealing a man's horse is even worse.

n

It is the most serious offense on the

Great Plains. It leaves the man without transportation. .The penalty for

horse stealing is death.

) . : RULES OF A MINING comAﬁY

That we ghall bear an equal share in all costs.

““

That no man ghall be allowed to leave the company without general consent

till we reach the mines,

That anyone leaving with our consent ahall have whatever share of money or
property he has contributed to the company.

That we work together in the mines and use our tools in common.

That each man shall keep all the gold he finds but must contribute an equal

part of our dally expenses.

That we stand by each other.

That each man shall in turn cook - as well as do his share of the cleaning

and other unpleasant jobs.

That anybody who steals shall be banished from tent and claim - with such
other punishment as a majority of opr company decide upon.

That no sick cotirade he abandomed.

From Law in a NoWignd _
®'1972 by Law in American ‘Society
Foundation Iic.
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1 g . SAMPLE LESSON PLANS: . “ .
. FREEDOM
\ - CAN YOU?
| - FREEDOM OF SPEECH, JR,
| . - CASE STUDIES FOR GIFTED STUDENTS
\ a - SNOWMOBILE FREEDOM
e .
’ ( _ {
L
<
-
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i ] ¥ !
Diutribute worksheaets to students and have 1.

them chock whoether or nof they en meke vach’ 2,
of the decinlons for thémbselves, 1€ the

stodentuw.wake the deelston stated, check 3.

*oeu" M onot, check "No" and 111 fu the

‘rd column with who makea the declsion. b,
5,
.,

b ]
f 1]

How many of these declalons cnu?d'you maks:?
How many of these deetislonn did vour parents
make? . :

llow many of thuse deeladons were made by
prople In authorkty over your parcenta.

Wiy couldn't you make a1l these deelatlons?
Why couldn't your parents make all these
deeisiong?

Ave there differeont fevels of authortty?

-

CAN YOU DECIDE FOR YOURSELF: YES NO IF NO, WHD DOES
1, 10 60°T0 scHooL?
.2“. WHAT TRAFFIC LAWS TO OBEY?

3., WHAT TELEVISION SHOWS TO WATCH?

4§, HOW MUCH TO SPEND ON CLOTHES?

5. WHOM YOU HAVE AS FRIENDS?

6, HOW MUCH HERSHEY BARS COST?

7. WHO YOUR TEACHER IS GOING TO BE?

8. WHAT LIBRARY BOOK TO CHECK OUT?

9., WHAT GAMES TO PLAY AFTER ScHooL?

b i ir s it o et

HOW TO WEAR YOUR HAIR?

——— ~

D ———
J—
—— e ———

- Reprinted from “Justice Bducation Teaching Strategies', published by

the Pennsylvania Department of Educat

ion, 1980. With permission.

-
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FREEDOM OF SPEECH, JR. .
For ench of these alfuutions. have students Lndicate whether they

should he allowed to do them. Each item should he labeled as A allowed,

N: not allowwl, or 7 Not mure.

After studcuts have done this, have them assemble in groups of lour
to dlscuss their responses and to arrive at a group conscnsus for each
leem, Then discuss these group reports with the whole clasa. The dis-
cuusion should conclude with questions 1like these’

= Can you come up with a general.rule here < when should people
be allowed freedom of speech? When'should it not be allowed?

- Should adults have more freedom of speech than children? What
i1f these people (in. 1-B) were adults? Uould that make any differ-
cnce? Why?

= What if people were not allowed any freedom of speech? What would
hnppon. - .

. Jimmy, a real joker,” stands up during math time in Hrs. Snorgweather s
class and yclls, "I smell smoke!" (He didn't really).

2. Mary thinks there i8 not enough peanut butter in the sandwiches at the
) lunchiroom, so she makes a proteat sign and puts it up in the cafeteria:
"We want more peanut butter.' .
3. Johnny's parents tell him to go to bed at B:l5. Johnny turns the hands .
of the clock back when his parents aren't looking.
*4. Susie walks up to her grandmother, takes a whiff, and announces, "Grandma,
you smell funny."

5, Mr. Swartz' class wants to play softball instead of kickball at recess
time. They ask Mr. Swartz if they can have a class meeting to decide.

6. Alan and his friends are playing jumprope and singing loudly outside
of the library window.

® . 7. Aanie’s teacher tells her to be quiet. Annie takes a big piece of tape
and puts it over her mouth in mock protest.

8. Seven students in Mr. Nelson's class come to school wearing badges that
ray, "Save the Lake Champlain Monster.”




- BESTCOPYAVALLABLE -~

aelpful Hints for Working with Gifted Students-

1
-

L ng: d. They are very unpallcnl with themselves and
. " ) very eriticil of themselves.
This lessan was develuped for sixth e. They can be extremely interesied ir. voenbul
thraugh eighth grade students, ! : aty and participatoty learning,
Two: Inworking with gificd students, keep these points Three: Law-related educstion is an excellent learning

in minck:

i, gifted studen.s may have a tendency 10 mo-
nopolize or dominale the eonversation.

b. They can be bared with routine presentations.

¢. They often disagrce more ‘vocally than other
students,

-

A

VA pifiew stdeot law<relited program has existed in'St. Louis Public
Sohenids fiu spveral yeany, Addehondl asastange for this Guide has
been procaled by Sumns Peesil, Resouree Teacher, Gifred Program,
arhwn Sohoal Svspenion 81 Lo County. Law In A Free Sovien
maleFids e alee bevn padd an gidled ludend sethings

[

Gifted Students: Case Studies

2\ (CKGROUND : '
N eduycatiog. there has been o recent movement to
v to meel specific needs of the gified studems. Some of
©our future leaders will come from this group. and they
need The stmulanon and excitlement that the resource
persean’s Vit can generate, The case siudy method can
be ured sucvesstully wath alb sixth thrugh eighth grade
<tiienis, bat it i~ partieularty useful with gifled students
becitise o the analviical and critical thinking skills
imvolved  The two vises site fiom Lownghing, Second
Edimion, Law o Actien Senes, West Publishing
Company, 14980

PRE-VISIT

Students necd 1o have a Jear undc.m.andmg uf the *

court system pnd how judges interprel the faw. It is ime
partint thit students understand  vocabulary  words,
whivh ate part of the court system (examples: interpret,
mecedenty Stisdents also need 10 be awiwe of the first
ten senendiments 1o the U8 Constitetion. called the Bli!
of Righis

RESOURCE FERSON'S VISIT

Yhete e iwa sample cuse stindies

. “
f

nteached which

tool 10 stimulate the gified student, With the
gifted, it is very important for students 11 be able
o lake apart a concept and see diffcrent sides of
it. The case study method and mack trials are iwo
ways that studenis can learn that there can be
more than one right answer and that there may be
several points of view,

¥

Plnning and prgamization are crocial 1o an effee-
live lesson with gifted stadents.

Four:

vou might chaosé 10 pse. You can ask teachers 1o provide
students with copics or vou can use an merhead pro-
gector in the classroam. Ask students o read one case
cirefully. Have them 1ell vou what the facis of the case
are. Discuss with studems the identification of facts. You
might even write the fucts on the hoard. Vhen have
students identifv the issue i this case. This kind of
interchange showld help them discover for themselves the
issues of constittionality. You could expliin how o cane
comes 10 the U.S. Supreme Court and why it mus
include an issue of consitationabing.

Ask the students 10 pretend (o be a Suseme Conm
Justice and to decide a cise. As 0 Justice, eich sindem
musi be able 1o give reasans for his ar hor deeraon. You
may wignt 1o le;id the dluu“lnn by Laking o vote and then
dividing rthe cluass inta mujotiiy and mMinary opinions.
This might help the 1eseurce person play
cute” in order 10 strCieh the studems” thinking

FOLLOW-UP

Stidents could be given other cases: the teacher
cauld then divide the class it gronps 10 put o writing
their majoritv and minority opinions. Their “hriefs™
could be precented ta the cliss for diacussion,

Y

Reprinted with permission from Law In Action ‘sertes,
Second Edition, Courts and Trials, Copyright
198Q West Publishing Ca.

RIC -

1975,
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1

A young college student stocd on a
street corner and talked Into a
microphon® to announce 8 meeting
that night. He called the mayor of the
city and the Presldent of the /Unlted
States "bums.” He shouted that poor
and minority peopie shouid r}se up to
tight for equal rights. The crowd,
about eighty black and whlté people,
became redtless. There was "
pushlng, shoving. At least ofie person
threatened violence unles$s the police
were called. The speaker was
arrested by the police for causing a
disturbance. . -

%

Would you. allow this man to continue
to speak?

- Use the case study method

In making your declsion.

-

SHOULD PEOFLE ﬁE ALLOWED TO SAY ANYTHING THEY WANT?

Note to teacher:

Issue: : '

What right should the law hold more
important—the right of the man to
exercise free speech (First”
Arhendment) or the right of citizens
1o be protected from disorder or
viclence? ' -

Ask students to rercad the First
Amendmaent.

information:

This story is based on—!‘-'e;ner v. New -

York, 340 U.S. 315 (1951). The '
majority stated that Feiner should not

" be allowed to speak because the

crowd’s reatiion to the speech
created a "clear and present danger”
of disorder. . :

L]

-
-

Justice Black., who delivered a
dissenting. opinlon stated:

"The police of ¢course have power to'

prevent breaches of the peace. But
If, in the name of preserving order,
they ever can interfere with a lawful
public speaker, they must first make

" all reasonable efforts to protect

him. . .. Their duty was to protect
petitioner's right to talk, even to the
extent of arresting the man who
threatened to interfere. Instead they
shirked that duty and acted only to
suppress the right to speak.”

Justice Douglas, also dissenting,
stated: "Public assemblies and
public speech occupy an important
role in American life. One high
function_of the police is to protect
these lawtul gatherings so the

. speakers may exercise their

constitutional rights.”

-

Feom Zannnabkine, Law In Action Serics, Sceand Edition, West Publishing Company. 1930,

3¢
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Some students planned to make
known their opposition to the
Vietham War by wearing biack
armbands to school. The principals
in one school district heard of this
Plan and adopted a policy
orbidding the wearing of
armbands. They also decided that
any siudent who refused to remove
an armband would be suspended
until he/she did. The principals
were concerned that the wearing of .
armbands would disrupt ciasses.
They felt that schools were not

. places for demonstrations.

Should the Tinkers be allowed o

. wear black armbands to school? The

Tinkers didn’t say any words of

protest. Do you think freedom of
speech should apply lo wearing

armbands? .

Use the case study method in making

your decision.

Note to teacher:

issue:

What right should the law hold more
important-the right of the Tinkers to
express freely their ideas or the right
of ihe schoel to protect good order?
You may want to ask students to
reread the First Amendment. -
intormation: . *
In Tinker v. Des Moines School
District, 393 U.S. 503 (1969) the -
Supreme Court ruled in favor of the
Tinkers, since it was an orderly and
symbolic expression of free speech.
There was no indication that the

- Tinkers had interfered with the work

of the school or the rights of others.

-Justice Fortas said in the majority

opinion;
“it can hardly be argued that either
suidents or teachers shed their rights
1 fréeedom of speech or expression
i *he schoolhouse gate.” Students

-

From LAWMAKING.

Law .in Action Series, gecorid Edition.
West Publishing Company, . 1980 .

39

.
.

John Tinker, age 16, and hlis sister,
Mary Beth, age 13, decided to wear
black armbands to school to protest
the Vlietnam War. They knew about
the policy forbidding this because the
principal had told them about it. He
also informed them they would be
suspended if they came wearing - -
armbands. When they appeared at
schooil wearing armbands, the
principal sent them home and said -
they could ndt return until they
removed the armbands.

"may not be confined to the
expression of those sentiments which
are officially approved.”

He also noted that, “"conduct. ..
which materially disrupts or causes a
substantial disorder or invasion of
the rights of others, is, of course, not
immunized by the constitutional - .
guarantees of freedom of speech.”

Justice Black dissented saying that a
person does not “carry with him ... a
constitutional right to go into .. .-,
places contrary to their rules and
speak his mind on any subject he *
pleases. ... The record amply shows
that public_protest in the.school -
classes against the Vietnam war
‘distracted from that singieness of
purpose which the State . .. desired
to exist in its ‘public educatiopal

LERE ]

institutions. N

.
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] . SNOWMOBILE FREEDOM .
. ' - A Case Study
*{for ideaa about how to teach 8 caae etudy, see pege ? ”)

)
The Smith family owned a house near the center of Freezeville, a quiet
‘ town where several hundred people lived and worked, The Smith house wes in
¢ a neighborhood where ell the houaes were on lote of two or three acres.

The Smith'a enjoyed riding anowmobilees during the long winters in

Freezeville, and ‘a0 did moat of the people in town. The Smitha end.eome

of their friends decided to build e sncwmobile courae on the lend behind
the Smith house. They put hay belea and old tiree in the turns, end set

up 8 track thet had meny exciting hille and cornera.” After much work, they
had e fine track for raecing enowmobiles. Many people found out about it, °
and within a few weeks they were coming from sll over town to ride end race
snowiobiles on the Smith'e property.

On Sunday efternoon, the police came to the Smith house just as the
reces were getting underway. The police said thet Mr. & Mre. Jones, who
lived next door to the Smiths {and who did not ride snowmobilesa), had made
8 formel complaint.

[

"They sey you are making 80 much noise they can't enjoy their own
- house snymore"”, the police told Mr. Smith. "Mr. Jonee hes not been in very
) good heelth, snd his doctor has told him to get two houra quiet reat every .
efternoon. Mre. Jonee tella us the noise and gesoline smell are bothering .
her, and thet the traffic going back end forth on weekends is a nuisance.” .

- "well, just a darn minute here,” esid Mr. Smith, "I own this property, )
. end I should be gble to do what I want with it. Al]l we're doing is hsaving a

few friends over for a little fun on weekends. Since when can I be told

what to do on my own property?”

s =

* '+ 1. urite or act out an ending to thie case. .,
2. Role plaf e discuseion between the Smiths, the police, and the Jones.
3. Should the Smiths be ellowed to do enything they want. with their

property? Should the Jones be sble to stop the Smiths from riding = -
snowmobilec on their property?




SAMPLE LESSONS:
AUTHORITY

THE CAT IN THE HAT

REACTION TOWARD AUTHORITY

LET'S THROW SOME LIGHT ON THE SUBJETT
NO VEHICLES IN THE PARK




: THE CAT IN THE HAT: T
A QUESTION OF AUTHORITY

1

The Cat in the Hat by Dr. Seuss published by Random House, raises
‘many questions and provides mevera. gxamples of the concept of Authority.
Here are some law-related questions fthat can be asked at various points in
the story.

After page 8, where the cat appears:
~ Who 18 usually the authority in this house: who usually makes the
rules and decides what's right and wrang? .

- Dows the cat have the mother's permission to make rules for the
v children? Why?

- What could the children do at this point?

After page 25, when the cat has made the first mess:
~ Does the fish have the t.ght to make rules here? Then who does?

- Who should the children listen to, the figh or the cat? Why?

-4

~ Was it fair for the cat to treat the fish as he did? Why!

~ Do the children have any responsibility at this point? Hhat should
they do?

After page 39, when the two things begin to fly kites: ) '
~ Why 1s the fish so worried?

- What do you suppose are the cat's reasons for thinking he has the
authority to make rules and give permiss}on?

o

- If the mother came home at this point, what woﬁld she think?

After pnga 45, when the boy first begins to protest:‘ .
- th did it take so long for the boy to protest fﬁpt'was going on?

- Who does .the hoy see as the authority? th ‘doesn't he see himself
as the authoricy?

Al



18
/
13 .
After page 48, whon they sce mother approaching: .
L] N -
] ~ What is the fish's and the children'o feeling toward authority at
this poinc? <(fear, guilc, atc.) ..
- Of the four cha‘ructern (gir1l, boy, fish, cat) who is acting as
the authority on pages 47 and 48?7 1Is this a right thing to do?
’ ' I ) . .
After page 54, when the cat has been sent away: . -
- What does the boy see as his respons:lb:ll:lcy here? Why does he
think he should do that?
- On page 52, who is speaking as the auchor:lcy? Does he have the
right to do ao?
After page 58, when the cat has picked up the mess:
- Why did ché cat help out? What were his reasons:
- Would che cat have helped 1f"the children hadn't told him to leave?
Why?
After page 61, end of story: .. . ' ‘ .

ki

. - llow do the children feel. now chat che leaicimace auchoricy haa
¥ returned? Why?

- Does the mother have a right to know wﬁat went on? Why?
- Should the children tell what went on? Why?
- What would happen if Cthey did tell?
* - What would happen if they ﬂidn‘c tell?
- 1s 1t=1mﬁorcant to have c.ear ;uthoficy? Why? |
- What should you do if it is not clear wl}o':ls frr charge?’

4

*




Reactionn Toward Authof‘it\y
. READ THE PMRASES IN THE CHART BELOW, 1R COLUMN 1, WRITE THE 'NAME Of THE
AUTHORITY FIGURE INVOLVED: CHECK COLUMNS Il NR Il IF YNU AGREE WITH

THE STATEMENTS AT THE TOP OF THESE. COLUMNS, IN COLUMN IV,” WRITE HOW
YOU SHOW YOUR RESENTMENT If YOU DO SHEE I7T.

I I1

.

28

:SS3351a

s
*z

‘1

1 v
who Ls the

Statements

authority

-1 uaRree and
obey the
decision

I don't tike
. the deci-
sion but

I don't like *
the Jeci-
gion and

flgure?

without a

fout obey,

I resent! show It by:

l’

-123ysyi0n 2YQ3 IINGIIASIQ

being
young

told by parents ¥ou're tog
to 8see a certain movie,

having a babysibter when you
know you're old enough to take
care of yourself

“in

JUOTIENITS .2yl Sem ey

" £33 AITSTP nok pip Auy
00k 1340 £37304INE UT SUOSWOS JuraARy PIYITSTIP 12A2 NOA BABH

I

parents telling you it's time to
get a8 haircut

“UOTIEN]IS ¥|DED Piemo) uofldeal Teuosiad ATyl

ssaadxa pu2 $9pNnITIIE AJ3Yyl SUWEX3 SIUIPNIS IABH

- having to do homework before
playing outside

423823w135 BuryIEs’l LOTININPT IDFINML,, WOIZ pe:uxzdfu

- il

being told by a store mMuager not
to come back in his store ever~
. again®

' 'uo;s;;nzad arM 0861 ‘uyozawanpi Jo Ivewmawds@ PFUFTATLSUTRZ VY3

being stopped by a police office
for crossing in the middle of th
block

£q paysyrnd *,

i

D wi paoyo 0} SPuzjesf pup spapi &,9u0 JOf SUOSDSG 2QTOTWNLLDD OF

»

*S5l9MEUE YSNOSTp ¢ palaTdmod uaym

beiné told to go home because
you were -playing on grivate pro-
perty

|
-
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Purpone: Demoun!-mfa an understanding of the role of ?ngihmm-a auf*hor-t.fy 40

tn making and applying taws.

Provide students with the attached worksheet. i#lave them Filled out idividually,
theo put students in emall groups to discuss their reaponses. Then, in a large
proup dincuaaion, try to cutabiisgh the need for authority in each situatlon,
Have the students begin to look at their attitudes towards authority [lpuren
aml try to weporate them from thelr attitudes towards whatever {t {g that lu
betng enforced, evg. (1) you can' love your parents and not love the rules that
they unforev for your welfare; (2) you may not like some rules and laws but

you don't have to dislike the policeman who has to enforce them.

LET’S THROW SOME LIGHT
ON THE SUBJECT

-

. : N

STTUATIONS YOUR PARENTS TELL | A POLICEMAN THERE 1S A RULE IN |
YOU THAT YOU HAVE | MAKES YOU STOP YOUR CLUB THAT
TO MOW THE LAWN FISHING BECAUSE | SAYS YOU HAVE 10
ONCE A WEEK IN YOU DO NOT HAVE | SPEND ONE AFTER-
ORDER TO GET YOUR.| A FISHING LICENSE.| NOON A WEEK’
ALLOWANCE , CLEANING THE CLUR~

HOUSE,
- QUESTIONS

DO YOU SEE A

NEED FOR

AUTHORITY IN

THIS SITUATION?

WHY? WHY NOT?

DO YOU L%KE THE

PERSON (
THORITY

IS YOUR ATTI;UDE

IN AU“ '

WHAT 1S YOUR
"ATTITUDE TOWARDS
THE RULE OR LAW
THEY ARE EN-
FORCING!

Reprinted from "Justice Education Teaching Strategiles”,
the Pennsy;yania Department of Education, 1980.

published by .
With permission. .
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MO VEHICLES IN THE PARK

Purpose:  Demonstrate a knowledge of and need for oriteria for evaluating
rules/lavs, (a.g., compatible with society's valucs, enforce-
able, speoifio, clearly stated, ato.)

Miny of the fules and regulations wa have todsy developed because of the
high valuce socloty plsces on individual safaety. The following simulation
18 concerned with 8 law that gvolved because People wanted to be pafe In a
gpuecif te cnvirotment. - The prapose of the sctivity is to hnve students
participate in the adjudication of msevernl cases that are alleged to be tn
violatlon of this law. Every student 18 placed in the positlon of a
Jjudge, being ssked to rule upon whether the gtatute has, in fsct, been
violnted in the psrticulsr case. In Interpreting the law, they must keep
in mtnd the letter a8 well as the splrit of the lsw.

1. The tescher should begin by hending out the following material

to each student for them to resd:

The town of Beautifice has established 8 luvely park in the
clty. The clty council wished to preserve some elements of
nsture. undisturbed by city, nolse, ctraffic pollution, snd
crowding. 1t 18 a plsce where citizens csn go snd find
grass, trees, flowers, and quiet. 1n addition, there are
playgrounds and picnic.aress. At all entrances to the
park the following sign has been posted:. NO VEHICLES IN
. THE PARK.

2. "Announce to the class that each person in the room is a )
judge. Different judges will be. ‘cslled upon to make a
determinstion besed an the facts presented in a particular
one of the cases (A through H) as to whether a2 violation of
the ordinance occurred and a fin¢ (minimum $5.00 to maximum
.$50.00} should be cherged against the individual{s) involved.

" {In order to emphasize their roles, ‘address each student
88 "Judge Jones, Judge Parker, etc") ,

3. By the time the teacher has gone through geveral of the cases
with "judges” rendering their opinions, the class should be
asking questions what the law means and how the rerm "vehicle"”
is defined. (If not, the teacher can add,even more examples
like a child’'s wagon, roller skates, and so on.)

4. After going through the cases, conduct 8 "debriefing“
discussion based upon the‘following:

- Why would o community want a law about velhicles in the
park. (What 1s the purpose of a park? How does this
statute protext that?)

- If the studeats were placed in the roles of town council™
‘persons rather than municipal judges, wonld they want to

 change the wording.of the law 1in any manner? 1If 8o, how
fwuuld it read? . : .
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The law seems clear but some dlsputes have arisen over the interpretation

of the law. Interpret the law in the attached cases keeping in mind the

NO VEHICLES IN THE PARK

letter of the law as well asg the intent of the law.

A.

B.

C.

John Snith lives on one side of the town and works on the other
side, He will save 10 minutes if he drives through the park.

There are many trash barrels in the park sc that people may
deposit all litter there, thereby keeping the park clean. The
sanitation department wants to go in to collect’ the trash.

Two police ears are chasing a suspected bank robber. If one
cuts through the park, he can get in front of the suspect car

-and trap him between.the patrel cars. . .

'An\ambulance has a dying car accident victim in it gnd 18 racing

to the hospital. The shortest route 18 through the park.

Some of the children who visit the park want to ride their

“bicycles there.

Mrs. Thomas wants’tc take her baby te the park in his baby bufgy.

A monument to the town's citizens who died in tne Vietnan War

is being constructed. A tank,. donated by the government, is to

be placed beside the monumerit. ) . .
Several of the town's citizens. have made a living for several ﬁehrs
by driving people around scenic spots in the city in an old-:
fashioned horse and buggy. They want to drive pebole through the p

ark.

STUDENT WORKSHEET
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"JACK-AND THE BEANSTALK: ‘A TRIAL
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WHAT 1S FAIR COURT. PROCEDURE?
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JACK AND THE BEANSTALKS A TRIAL
: . There are several legal issues inherant tn the etory of Jack and the
Beanstalk. A spocial law~related versiofl of the 8tory has been publisfied
(Jack and the Beanstalk by Joantde Urcenbetg, West Publishing Co, St. Paul,
M!nn.) thut makes thaese tsgues comé clear. .
In most versions of the atory, the giant ts killed when Jack cuts the
beangtalk down. Tell the children d different ending, where the giant
stays up -iun his kingdom and is not killed. Then tell them to think about

what would happen if the giant complained to tHe poliece about Jack, and
Jack wae brought to trialu The gidnt has accused Jack of stealing hia riches.

Fxplaln to the class that tfey will act out tﬁ&s trial as it might have
occurred. Assign students, to each of the follewing Toles:

. Jack (asfendant - Wtneoses:
' Glant (complainant) ' - Jack's mother
Prosecutor (oan be a team of 2) Glant's wife
-~ Jaak,{s Lavyer (can be a tem of U Bailiff
) Court Clerk

Jury (8 or 1&)

Give students enough time to prepare for their roles. The prosecutioh

should meet with the giant, and make up a list of questions to ask witnesses.
- They should be instructed to try to prove that Jack did, in fact; gtedl the

goods. Thn defense should meet with Jack_ and his mother, and come Up with

a list of questions to aak witnesaes. They ghould try to -get ithe jiury to

. undcrstarwf Jack's side of the story.’ )
Judgeq) witnesses, bailiffs, and jury should meet with the teacher to djscusa
their Tesponsibilities and to prepare the claasgroom for the trial.

The Mock Trial instructions on page may be used to guide the'actual
conduct of the trial. Don't forget to debrief the trial using the questions’
on page ¢




S0 WHO'S A CHQ.D? | '

Purpogs: Demonsirvate an avareness of how accepiabls behavior my dt.ffer
(ethnically, morally and legally) in various groups.

Ask for three ynluntecrs to role pla? the two girls and a thcater owner.
Provide them with the following situation and give them time to rehearsc
before presenting it to the class. .

'

" Anne just had her 12th birthday. She'received $2 from her
father. HNe told her that the monay was for Anne and her best
Friend, Mary, to go to tha movie.

When the giris arrived at the theatar, they noticed that
the sign read: _

81 for adulte (12 years and over)

8.80 for children .

Even though both girls were 12 years old, Mary suggested
. that they buy children's tickets, so that they would each
have §.50 for popeora and @ scda. Anne did not agree
because she placew a high value on honesty and did nat want
‘to tell a lie.
Aftz: the tole playing, ask the class to discuss the following:
1. Does it make a difference whether the theater owner . .
received the money for admission or food? (Have
the atudent who plays the theater owner answer the
questions)
2. What difference would it make to the owner 1f fifty
other 12 year-olds did the same thing?
3. How would other 12 year—olds feel if they had paid
adult admission? |
4,  How would Anne'’s father feel about her decision?
" 5. Can you think of any situations when you were faced
with similar decisions?

Adapted: The Role of Law in a Free Society and the Rights and ReSponsibilities |
of Citizenship (Jefferson City. The Missouri Bar (A.C.C.E.) and the
Missouri Department of Education, 1976)




. agreed that each of the representativea would discusa the matter with

BILLY’S RESPONSIBILITY
Purpooe: To ghaw the £mparf."ancé of meating reeponsibilitiso
Read "Billy's Responsibllity"” to your claas.

The playground at Fairview Elementary School was very amall., Every luuch
hour there wan a problem. Softball and kickball were the two favorite
noon pames, but therc Just wasn't enough room to play both. A softhall
was always flying Into the kickball court, or 8 kickball was hitting
someone on the head on the pofthall field. At last Mr. Wonkel, the
principal, decided something l1gd to be done. He sent a notice to ¢ach
classroom aeking that each class chooge & representative to come to his
office to discuss the matter.

Billy was. excited when the fourth grade choge him te be their represent-

ative. He hurrigd to Mr. Wonkel's office. He didn't want ro be late.

For almest hglf an hour the representatives of yll the classes discussed
what should be done. At last the represehitatives voted to allow .only one
field game during the lunch hour. The gtudents would have to decide
whether they wanted to use the playground for woftball or kickball. It was

their own classes and that each class would vote on which game it preferred.
The representatives of each clgss would them come baek to the principal's
office to cast the vote for thelr claas.

*

When Billy rerurned-qo his classroom, he presented the matter to the students.

<The class was almost unanimous in their vote —— kickball was the choice. Billy

was asked to cast a vote in favor of kickball gn behalf of his class.
The next.day during recess, David, the repreaentative for the fifth grade spoke
with Billy "What's your vote going to be Billy."

¢ ’ oy

. "Kickball," replied Billy.

"0Oh come on" David said, "that dumb sissy' game? Listen, I've just spoken to all
of the éther class representatives and without Your vote there's going to be a
tie., Why don't you vote for sgftball? If you do, anybody from your. class can
play on our ream." :

"Wo, David, T really couldn't do that,'" said Billy. "It wouldn't be fair to

the class.” I :

"Oli. come orf Biliy, they'd be glad. They'd really like softball 1f they knew how
to play-better, and we'd teach them." : .

Billy thought about what David had said.

o AU

L]

That afterncon at che meeting in the” prlncipal 8 office Billy was nervous when

it came .time for the vote. o L ___'__r__————f”“-

"All r[ght boys and girls_._,l:his—i;s-it—“"s*fd Mr. wonkel, "What's it goinﬂ to he --7
of:baﬂ—:rr—rrﬁb‘a’ﬂ‘" '

One by one, Mr. Wonkel called for’ the votes of the representatives. Billy was
the laqt to cast his vote, "All right Billy," said Mr. _Wonkel, "It s a tie to this

a
»

. - \ ! ’ - - ’
. J‘- = 48= . .
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polnt, four clapsca in favor of kiekball, four classes in favor of mofthall.
Your vote will declde the question.” \\
nilly (elt nervousa, He lovked at David and then down nt the !’lno\r{ "Softball," .
gald Billy. -
"What was that, Billy?" asked Mr, Wonkel. "I'm afraid you'll have teﬁapcnk
up, I can't hear you." AN
- "1 said softball,"” gaid Billy, in a voice that was a little too loud, R
DISCUSS
1. Why do you think the members of Billy's class chiose him to be their -
reprosentative? ) ..
= They trusted him - : )
! - They thought he was responsible
. - He was popular .
¢ 2. What werc Billy's responsibilities as class representative?
' - attend meetings
= give reports to class’
- vote a8 class had instructed -
3. Do vou think that Billy had an obligation to vbte for his class choice.
of kickball? Can you explain? .
R . - Yes, By agreeing to serve as class representative he was also
agreeing to vote as the class had instructed him.
- 4, Which of these resppnsiblities do you think he cafr:led out? Were l
‘there responsibilities that he did not-carry out? Can you explain?
-~ He attended meetings and made reports to the class, but did not
vote as Instructed.
K 5." Why did Billy change the vote? Should he have been influenced by anyone
- * _ other than his classmates?. ' : .
' - = He wanted to play softball . . :
- tle was inbluericed by pavid : . ‘ : -
6. . How do-you think the class will feel when they find out?
" = angry
- They may not trust him again
7. Do you think Billy should be held responsible for. his actions in this
. situation? How should he be held responsible.
(Allow the class to decide what would happen to Billy :l.f this were . s
your classroom) T ’
. K e T

Reptinted from "Justice Education Teaching Strategies", published by
the Pennsylvania Departmen: of Education, 1980. with permission.

-
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. WHAT IS FAIR COURT
PROCEDURE? '

Ob]éctlve:. “Students will comﬂare court procedures at .
ditterent times in history and recognize the
:leveloprnent of court procedures throughout

story

. Students will be able to identlfy baslic ele-
;nents of fair treatment people shouid expect
n court,

is a series of sleps or rules to be followed.

Throughout history, ditterent types of court procedures have been

used 1o settie conllicts that arise between people.” (deas about

‘what are fair ways or fair procedures to use 10 handle conflicts -
have changed. Wwith the timés and are-still changing:: Below is a-

criminal case about a man who broke the law by killing two

people. Read how courts ai dilferent times in history handled this 5
case.,, Alter reading how each court handied the case, decide /
what was fair and whal was unfair about eaCh court procedure . s

from your own point of view. Be able 10 explain the reasons tor e
your dec:smn e .

husbaad chased the couple and killed both of them.

Note to teacher: This lesson asks students to decide what was

fair or unfair in trials in ‘cufiures and historical periods different

{from their own. &or the purpose of the lesson, we feel students 3

. Should be encouraged to base their decisions on their point .of

“view: now rather than basing a decision on what' they might have, . -~
cieCIded_JLt§ey-were—llv:ng—at—the1lme*thes€ {fial§ ook place. . .

*

- -\“ “ ) ¢ I . . . \
Reprinted‘with permission from Law In Action series, o~

Second Editiom, Courts and Trials, Lopyright @ 1975, .
1980 West Publishing Co. '
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1. A TRIBE'S COURT—1000 8.C. . ' .
Ola, the oldest man in the tribe, was From your point of '
- .the judge. - A tribesman brought Mo view:
) to him.saying ‘thal Mo had killed two . " :
peopie. The judge had known Mo Was there anything
since he was a baby and he decided jair about this court |
L Jhat Mo should not he punished for trial? °, ’
. " what he had done. .
. ®  Was there anything
. ’ . .unfair about this court
trial? .
t -
. 2. AN ANCIENT COURT—1 B.C. i
Quintus Tiber-was appeinied gov- From your point of : -
' . emor and judge of Judea bythe Em- views . S
perorin Rome. A vilager in Judea : - : PN B
, _.ramed Mo was brought before Tiber Was there anything
" and chargl_ed with the murder of two " fair about this Court v | wee
T people. Tiber asked Mo To tell his tnal? . . |
el side of e story. Tiber also heard _ . .
. .+ the stories of many wilnesses. Tiber : o _ o
\ _ didnt know very much about Mo or ‘ *
\ . othe customs of the people in'this . Was there anything V"
‘land but he didn't want them to give unfair about this court: —
him any more trouble. He sen- frial’? S -4
_ tenced Mo fo work on a slave ship ‘ - A

untd he died. ,

100G BL.
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3. A COURT IN ENGLAND IN
THE ‘MRDDLE AQES—1150 A.D,

A clergyman trained in law acted&as From,your point of

udge in a certain town in Englan

view: -’

Al

-

A man named Mo was brought

was sick that day, so no rec-

- betore him by the fownspeople. ¢ . Was there.anything
They said that Mo had killed two - tair about this court —— b -
- peopie. The judge told Mo that God trigl? .o
would decide his guilt or innocence., .7
He said, "Mo, grab this red hot iron .
in ygur hand and hoc!jd it. iTht'en‘gifc:»ur . S
hand will be wrapped in cioth. ter Was i —~
three days, the cloth will be removed. mﬁgirthael;gu?qrwtigtggurt " -
If your hand shows po sign of the “trial? )
T scars of the bum, it will be a sign” - Ce . SR
: from God that you are innocent.
+ If your hand shows signs of the burn, . - ) ,
ou viill be found guilly and hanged . . ’ .
y the neck unil you,die.” L
o . 4. A MODERN co@. 1950
S > Judge Clark"had been appointed " Frorn your point of . .. C 8
' by the. governor to be 3 judge in | view: ) . .
@ o Mo hadbeen - o IR
arrested by the police because they - }N_as g’e’f 1;"1‘”5"“'”91 —_—
et suspected, him of killing two people. iy s caurt )
Mo was oo poorio pay for a lawyer. nalt ZAIR, -
The coust apponded a lawyer for him. | - oo .'
A Jury of welve people lisfened to \ ' | ‘
the state prosecutng atiprey present ' 1
the case againstMo. Then.they lis- Was there anything ‘ — ,
tened t Mo and his lawyer tell hig tu;ﬂla’)lr aboul this COUNt :
rais - :
side of the story. The court reporter ' o 5%.& o ¥
’ 1

ord of what the witnesses said was \ RSN
KeFt. The jwy decided that Me had, - e
kiled two peeple in 3 rage of anger, : -
The judge toek into consideration that
Mo was in a rage of a%egwhen he
. -kiled-the two people. ju:t?e
ve Mo a prison sentence and said .
— “—gaewuld id-get out-early forgoodbe- .~ 7 T T
-~ - - hawer m prison. -’ .
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At dilferent times in history, people used dlfferent ways to resolve
corflicts. Research some societies and periods in history to lind
oul the methods people used to settle dispules.. The librarian or
yous-teacher*could direct you 1o books on:

Ancient Egypt . *
Ancient Greece .
Ancient Rome

TJribes in Atrica
American Indians
Colonial America
Middle Ages in france

" When teading these books. look for a specilic society or period of

fasicry that interesis you. . Find information about government.
laws, courls, or the iegal system in that society. .

Once you have {ound some information about how dispules were
setiled. you could craw pictures showing thess.procedures in- a
booklet.. Or you couid maké up scenes and give mini-plays
f.}ho wing the methods’ used.

Note to teacher: Teachers have asked us 10 inciude some exira
credit activities for'students who are particularly interested In
vidualized research pro;éffl§ We h_pe EXTRA_EXTRA fulfills .
these needs.

law-related edocation, Other teachers wanted to-have- some-indi—— - ~—————

%
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SAWPLE LESSONS:
CONFLICT

- CONFLICT CAPERS

- %Nl NOCSTT&[AL

- ACT IT 0

- LET'S NOT F16HT (4 CASE STUDIES)
- YOU BET THE JUDGE




| ® ~ CONFLICT CAPERS

Purpova: Domong!rate o Rnowfadbn of vartous methods of sattling disagred-
tesrt g '

Divide your clasy {nto smull groups. CGlve each group on¢ of the sttuattons
below, Have’the group declde what charactera are needed and how they ahould
role play the sftaation. Tell them they are to seek the bedt wnysw ta sonlve
the problem. ¢

1. A group of gtudents ls Jumplug rope. Ancother student wishen
to play too hit is topld that there are slrceady too many
playlng.

- What might the student do since he/she cannot play?
- What should the student do?

2. You are playing in the park with a bat and ball. Two older
students come up and want to take these away from you.
- What is the bést way to solve this problem?
NOTE: If children are assaulted by older or wore numerous - h
children, the advisable courge is: 1. to cooperate, 2. to ,
give up what is demanded. and 3. report the incident. This is f
the advice given by the police to people of all ages and
Londtttonq

3, You and your friend are walking home from school. Your friend
. wants to stop and throw rocks at the windows of an empty huuap.
. You do not wish to but Your friend calls you “chicken" ~
- D -~ What should you do?
~ What is this called? (vandalism)
~ What are some different ways to solve this problem?

4. Two boys are playing with apuzzle. Each claims it as his own.
i = Who should help settle this problem?
. - What are some ways that You could solve this problem if you
- . . were one of the children?

%, There is only one doll. Both Jill and Betty want to play with 1t.
* - 'How might Jill and Betty work this out?
J -
6. Your mother gave you money to buy ice cream after school. You left
it on your desk.
- What might happen when you go to buy the ice cream?
|
7. WYour siStor wore Your last clean. pair of socks. . -
& What:are you going to do? .
iWhat could you have done to“have prevented this from "happening?
]ll .
B. TYhu worked very'hard on your secatwork. Somebody drew a red Line
acdross it with a crayen. ) )
: How do you feel?
- What are you going to do?

9, Chris Is painting at the easel. When she (inishes, there 1s no

. . yeliow paint. Later it is Nadine's turn and she finds ne paint \
. for her sun. o
- What arc some of the things that might happen? /

il What should Chris have done when she finished? /
|

ssf""\




BEST COPY AVAILABLE
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| "MINI MOCK TRIAL

Purpose: Student will] demonstrate an
understanding of due process.
Koy Question: Who are the judge. plaintiti,

and defendantof a case?

Judge - 8 person appomted or elocled 1o hear and
ecide questions of [aw in court cases.
and to muake cerlaln that falr procadures

. areused.

Deiendanl -2 pel‘son against whom a legal action

I8 treueht.

Phinml -— tha person or parly who files a complaint -

: and brings a legal action against anolher
person or parly.

Afler the class understands the roie of the three

" mentioned prople, go 1o the minl mock trial in
groups of three, '

‘Mln' Mock Triak: Using ClaserOrn Incidents

This.warm-up astivity require? anly three roles: the
Judge. the Pairliff. und the Detendant. in a small
claims court for civii zases. where |he lwo disputing
parties can “speak for tremselves." courtroom
procedure and ce.mplicaind rules of evidence are
kopt at @ miumum. !n any rmock trial, students dis-

cover that the main purpose of a iriat is-lo weigh the

facts to find the ruth — riot to follow rigidly lhe
technical rules of pracedine

Your students can role-cley a sma'l ¢la'ms court
with only thre:e roles Tins activily has the advantage
of allowing ) parti-ipatior by Jhe class sinCe you
can organize your stucenis in groups o three.
Classroam incicieris. such as the followirg. San
. provith: the case malenal {or the Nini Mock '}'r al.

alice and Jare kv n the game apariment building,
and they Qo lo the same school. They even sit
beside ¢och other in ¢lass, Bat lhal's aw ihey have in
common. They anver spnak to each ol her or walk 10
sChoci togethar. \

One day. just hefore & 18t Alice askad Jane if she
could barrow a ;encil. As usaal, Jane bad lals of
pencils, Lut -he rcnmr-d t0 share thern with anyone.
Ance got nng'r) and laok 0 pencil. This made Jane
angry 56 she grabhad Atice's only notehook and-
ripped o,
gieces,
What ar¢ the tacts and what v.05 the sequence of
cvents?

Facts of the incident

T Abice ook Jane's pencil

* Janeripped Alice's 10tebook.

* Alice brat e Jane & poncd.

What would voudo?

Wratwaulr pe furio AliZe ar to Jane"

Alice then Lroke the pencn into little -

Ha\m your studenta sif tn groups of throe lo slmulatb
a amall clalms courl, In this case, Jane wnuid be
plalntlit. The studonl who plays this rolo is brlngir’
cornpialnl aqainsl Alle, who took her pencll an
subsc-quonily teslrayed }. A s¢sond studtont should
play the 1ole of Alice, tha dotendan|. The third -
student will malc . decision, aflor listenlig to the
arpuments presented by the two sides. I small
claims court, this person is the judge. The judge
musl listen 19 bolh siles ol lhe story and mpke @

“ decision Ihaiss falr,

Once your class .is tfamitiar’ with the roles ol the
judge. the plaintitt and the defendant, you vill be
able to add two addittonal roles, the att~rncys
Sludents sometimes have dllhf‘ulty n reeing lhe
need lor an attorney.

Fairy Tales From a ...egal Pomt of View

in addition ¢ real claziroom sltuations. a teacher
can use children's litcrature {0 present mock trials,
Take. for exan.p'a. the following.rase: Papa Bear v.
Go'dilocks. Al children are tamitle? with what
happens in the siory of Goldilocks and The Three
dears. The mock trial can be ysedto bring out the
facts of \he case. The attorneys for Goldilocks and
for Pajpa Bear should yrepare questions te bring out
both sides. Presen'>d as a cwil case, Papa Bear
would be bringing action 2gainst Goldiiocks for
damayes. The damanas would be the broken chair
and the porridge that Soldilacks ate. 2n the ot
hanu. 1~ could he a crininal case. it #{ could
praved that Galdilecks hroke a 1as when she
entered tha Cco'tnge,

Conduiting 2 Mock Trial

A full scale mock trial usually consists of three parts:

Preparation, Fresentation, and Evaluzton. Several

days before e simulation, roles should be
ssigned for the paris.

Whefe go Find Cases

Cesides childron's fiterature aod rcal classroom
incinenms. he daily ncsspaper, your s$ocial sludies
Book. Of your Gwhamagination can provice case
materszl. Ay mock trigl provides numerous
~opportun.ties for anaiylical thinking and decision- .
.making. Tha trategy probably is used besl when it

- i3 keved to the material you are alrcady teaching. |

your sacial siches ciass is stuaving Lin‘ed Stales

History. the&re are numarous actual cases that could
e gage o +

be madilied and presenizd as mock wials.

From Timely Topics Newslellor
‘Writlen by Arlene F, Gaihghﬂr
Houghton Mitttin

1973

Reprinted from "Justice Education Teaching Strategies"”, publiahed by

the Pennaylvania Department of Education, 1980.-

With permission,
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.VIOCK TRIAL
¥ Purpose: Student will demongtrate an
nderstanding of due process

I Handout the diagrem of o courtroom. Ask if
anyone knows what thuse people do that ara
pictured In tha drawing. Using your loacher
iflormation sheot, explein whattha job g of each
person atatrial,

-It. it any parent has been on a ]ury. use lhem as a
resource person.

"Having an attorney, law student or judge In at
this time would add 10 tha child's unders!andmg
of their role during a trial.

. Using a case from the newspapers. or ore
conlrived zom an incident at school go through
a mock trial. Tha procedure of a trial is
explained on the lo%owing pages.

A trial is a meeling of @ court to hear ard decide a

icgal case. A mock trizl is a pretend trial. In it, you
and other students present the trial and act as tha
main people in the courtreom. Tha purpose of the
mock tria! is to help you lcarn mere abouyt
c¢ourtroom procadur? and the people who are a part
of it. A mock trial follows tha trial procedura of the
Ioweslmurt .

cople cannot solve a confiict. Therefore, any. story

bout a conlkict Can be usad 1or a mock rial. You
may use cne of the stories that you nave seen in
¢lass. Or you mightwanito use anidea tfrom a naws-
. paper s1ocy or a telev,s:on program.

If possible. you may want to move the furnitirre in
yeur €lassroom so that it looks like a courtroom,
Here is a drawing 1o shaw nOw 10 sel up the room.

Jutee I
[

\\'itnru

&? irial is held because two people or groups oi

[ o | Ln.- purter |

lninud{

Delendunt
. il und
Atarney Alturl\f}‘

© BESTCOPYAVALABLE 7

Tho Irlal procedure solves a conflict by presenting

- tacts 1o an imoartia' judgoe and jury. Each side ol the

nasa, lhrough W8 lawyurs, argucs as strongly os
posalble. . Tha jury lislens to all the facts, walghs 1he
two argunients, and makoas a fair declsion or vordict,

The. Charactors

Judge — Tho judge is the parson who i3 in charge
ol the courl. Ho or she makos sura thal the trial I9
fair and ordarly. The judge scos that both sides of

L]

"the cas¢ have a fair chanco 10 present thelr

argumerits. Then the judge tells the jury what the
principles of law in the Case are

Jury — The people on the jury listen caretully to
the statements of the witnesses. Thé jurors think
aboul tha facis a wilness talls 10 see il thay make
sens@ and if they agrea with what olher fitnesses
say. Each Juror also listens to the ofening

- stataments and c¢losing arguments of the lawyers.

Al the end of the trial, the jury makes a decision for
the case.

Prosecuting Attorne,r — This lav yer 5rings tha
plaintiff's case Liefore the court. He or sle tries to
show enough evidence 10 persuade the jury that
their verdicl should he in favor of the plamnnid.

Defense Attorney — This lanwyer brings Ihe
defendant's case be'ore the court. Ha gr she trieato
show that there is not erough evidence lo prova the
defendant Quillv. This may be-done by perzuzding
the jury that the wilnasses 10r the plaintii were not
dependable. The Jefense atlorney may aiso try to
shnw that thu evidenca was nol based on fazt or that
Ihe wilnesses contradicled cach other.

Wilnesses — Each witness explains 10 Ihe court
what he or she believes 10 be the facisin tne case. In
a mock trial, the witnesses should reporl the infor-
malion from the slory.

Clerk of the Cotnt — Tnha clerk opens the trial
anfl s$wezrs in the jury. In a mock trial, the clerk may
also help the teacher make '::opuec &l the story and
sel up lhe classroom.

Court’ Reporier — The reporier takes noles to
record the main paints of the trial. This record can
be used 106 find oul whal was said sarlier in the trial
it can also be used lor talking about what happened
aftes the lriat is over.

Bailiff — Tne beiti!f keeps order in the court and is
in charge ol the defendanl. He or she sebs thal the
jurors are not mterrupted while they are deciding
the verdict. The bailiff may also deliver any watlen

-messafes dunhg Ihe triai !
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T BESTGOPYAVAILABLE S,

Gelting Ready )

Chooso one ttudent 1o play enach of the following
parts in the mock lrinl: Judge. plaintilf, delendant,
proscchiting attorngy, tnlense altornay, clerk of the
colrt, cunrl rpporler. and baillil. Choose six

* studonts K sorvae On the jury. An aqual number ot
studenls should also be chosen 1o by witnesseas lor,
the plainti!l and tor the dalendant, .

f you are using a story Irom A newspaper Or a
tetevision show. the teacher and the clark of the

couri shouht make copies ol it for each ol the main ~

characiors, The tudunts will (s the CORies to

opeepare b argenenta, s hest it the jury does

nnt read the story bolore the triat, The facts should
be prisented to tha jury thiough the questioning ol
the witnesses by the atlcrneys.

THE TRIAL

Use the failowing order of evenls to present the
‘mock tnal.

Opening of the Court — Ti.e cierk of the court
opens *he court by sdying that the cour! procedure
s beginning. He o she also introduces the judge.
the plairit! apnd the defendant,

Swezring in tha Jury — The clerk of the court
asks the jirrars 1o lake their scats. He «r che then
askzthem tn swear that they will act fairly in listening
to \he caze.

Opening Statement by Prosecuting Attor-
ney — This kuwyer baegins by teding the jury
thé import=n? inforwaton abou! the case, This
inCludes hit o7 her name, the plpintil's name, the
defense allgrrey’s name. the delendani’s. name,
ang the 217 that led 10 the lawsuil. The prosesuting
Attor oy thon presentd the pizint!'s side of the nase
tn the Jury.
Opening sStaterent by Defense Attorney —
This iawyer tiegpna by stating hus or her name and
the Aefendnnys nama. The juty s told thathe o she
will 1ry 19 prove that the plaintdl dods rot have a
vafid ciase, Tre Jiefease attorney then precents the
cefendant's s.de of thie Cuse 1o the jury.,
Dircst Exarmnination of Witnesses — The
prasecuting stuncy calls the wilncsses for .the
. piaintif one at a time to (the front of the reom. The
cierr of the courl asks esch witness to swear o tell
ine truth. Tha atorney then acks questions of the
wilness, Tr: questiang are based on e ldcis the
wilness has to Jlfar Atley the ofaintifi's v.dnesses
have boen guestioned by Loth tawyers, the defense
aftorney ruils the witnegens for the delendant.
Cross-examination of Witnesses — During
¢ross-etarinalion, an attorney trics to get the other
Yuides wilhes o adeot something that wiil help tis
or her chun', Tlm At ngy may atso by te show that
Awannss s net depenaihic.

-

Closing Argumen's -~ Each attorney sumsg up
{he main poinls fhat help his or her client’s case. The
defense allorngy is the fIrst.lo present lhe ma.
points. '

Judga's Orders to the Jury -— The |udge
axplains lo the jury what the principles of faw are in
this case. Ho or she asks the jury to mrke o falr
deciston aboutthe case. .

Verdict — The jury lalks about and makes a

" decision lor the case. In a rogl rlal, the Jury leaves

the courlroom Lo reach a verdicl, For a mock Lrial,
Ihe Jury should talk about the ¢ase and come lo a
dacislon in Iront of the rest of the class. A majority
vote of the jurors will decide the verdict,

AFTER THE TRIAL

When theJUry has reathed a verdict, the mock trial
i5 over.lt is important then for the whole ¢las s to talk
about the trial and its results. Use quesnon' like the
!onowing as a guide. !

* Did each person play his
way? -

* Whatiaw or laws were broke ? "

* What was the main conilicl?

* What arguments did the defence present?
* What arguments did the prcsFCUl onpresent?
" Whalt facts were not presented?

* What was the desision? Do yeu rgree or Crsagree
wilh #?.

* Arc the e grounds for an appe.‘t toa highar court’.

1 her part in the righl

W




ACT 1T oUT

Puppowc:  Demonntrate an undervgtanding of aceeptable behaviov; identify

some reauens wiy people engage in unaceeptable/erivtnal

houbaviors determine thase vaavfors which may b ecaused by

or related fo, gootal, econcomio and poychatlogical faotors;

and demonatral ¢ f~ponsfb2w actton and adherence to achool

milea thvough Jdaily acetion.
Put the followlng situatfons on individual cards. Distribute cards to small
groups of students to role plny for the rest of the class. Discuss the solu-
tlony dectded upon by cach group and perhaps think of alternatives. Discuss
alsu what prompts such actions )

1. You are riding the bus and someone tried to push you out of your
scat. Act out what you would do and say. (2 or 3 studouts)

You arc playing a game with a clasamate and he pushes you down.
tle says vou pushed him first What would you do? Act it out
{2 students)

All the cookies afe missing from the cabinet. Your Mom thinks
you took them. Act out the conversation. (2 students)

someone makes 2 loud noige. Your teacher accuses you. What

wiil you do? Act ont thiy situation. (3 or more)

Your class is making lots of noise before it's time to go ouf
to recess.. You are sitting there quietly, ready to go. Act |
out a way you would help, the rest of the class to get qdﬁetr

(large group) N

. - L P

Several students are baving to wait their turn in P.E. Show -

how they might help to get their turn faster. (5 students)

Some of the students have'nét had thei} turn on the swings. Time

has run out for this recess time. Show how some of the children
-might act. -Show how you would act to be falr about this. (5 students)
" You_and yonr'hvﬁt Friend are playing. Your friend hurts Vnhr

feclings.  What would you do?  Act this situatlon out to show the

hest wiy to solve the problem. (h 5rudcutb)\

Play a situation in which'yéu get blamed for something that you did
not do. Act out the way in which ¥ou solve this problem. (3 or morc’
studenls) T - : ’
Someone threatened you in the bathroom. What would you do? Show what
you should do to prevent this happening again. (3 or more students) ’

Reprinted from “Justice Education Teaching Strategies", published by
the Pennsylvania Department of Education, 1980. With permission.
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LETS NOT FIGHT:  CASE STUDIES

“Dlvide your class Into four groupsa. Give carh group a copy of one of the
cane stwdlen. Have them yead miwd follow dircetfons at the begluning ot
the case study. Provide cach group with the necessary materials for
drawling. When nll Rroups have finished the nssignment, allow each Zroup
to explaln thelr ense study and show and explain their drawings and to
dlacuss the follow-up questions.

You may wish to use these case Btudies as open-cnded storica for creative
writing.

CQSR STUDY 1

Directions: (1) Read the Case Study
(2) Decide as a group what kinds of pictures would tell
the story. One picture should show a way to solwe
the problem,
(3) Decide who will draw each picture. When all pictures
¢ hkave beén finished, put them togethér like a comic
. atrip.
{4) Be ready to tell the class about your story, the way
you gsolved the problem and to discuss the follow-up
questions.

Suslie was in the fourth grade at Belimeade School. Her brother, Andy was
in kindergarten at the same school. . '

Susie had heen instructed by h:r parents to sée that Andy was cared for on
the: bus to and from school. At the end of the first day of school Susie's
rlass got on the bus Eirst. Susie sat down mear the Eront and left room
for Andy to sit beside her when his class came to the bus. ‘

.Before Andy's class got on the bus, Lois, a fifth grader, sat dawn beside
aniu tn Lhe place belng held for Andy. Susie said, "You can't sit here,
1'm anving this seat for my llttle brother." Lois retorted, "I can sit
anvwhere T want to and you can’t do anything ‘about it. Don't you know the
© principal told us today we're not supposed to save 'seats for others?" ~
Susig explained that she was doing what her parents had asked her to do and
shoved Lois into the atsle.  Lois got up and hit Susie and the two girls :
got into a big fight. :

The bus driver finally got Susie and Lois separated and took them to Mr.
"Slayton, the principal.
s R

1) 1If you were Mr. Slayton, how would you solve this problem?

2} Who was to blame for the fight? )

3) Should either of the girls be-punished? If yes, what punishment would
you .give?

4) How might this entire episode have been avoided?

-

,

Reprinted from "Justice Bducation Teaching Strategies", published by
the Pennsylvania Department of Education, 1980. With permission.
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!
CASE sTUDY IT !

Directlons: (1} Rend the Cnse Sgudy - '
. ' {2) . Decide as a group what kinds of pictures would tell the
. , atory. One picture should gliow a way to solve the prob-.
l . lem. .
(3) Decide who will draw ea:b pleture., When all plctures

have bean finished, put them together l1ike a comic strip.

. ) - (4) Be ready to tell the class about your atory, the way you
solvaed the problem and to discuss the follow-up questions.

Hra. Bingham was on bus duty on & rainy Friday morning. As bus #10 pulled
into the driveway ahe notices some kind of commotion on the bua, As the
bus stopped she could see James and Robert really arguing and shouting at
each other.

Mr. Sims, the bua driver, brought Jamea and Robert out of the bus.. He . '
explained that he had stopped the bus earlier and stopped the boys from
fighting but as soon as he gtrarted the bus the boys star:ed shouting and
arguing again. . ‘

Since both boys were in Mra., Bingham's class, she remembered that the two
boysa had not gotten along very well recently. She had tried to find out what -.
thc trouble was between the two. They had told her there was no problem.

Mrs Bingham got another teacher to take her duty and she took James and
Robert into the clasavoom. After considerable prodding Robert finally said that
the week before James had said ugly thingas about Robart's mother. Ever
since that time, James and Robert had argued and called-each other ugly
5 . names and it finally ended in a fight on the achool bus.

1) 1f you were Mrs. Bingham, how would you solve the problem?

2) Stould either of the boys be punished? If so, how?
3) How could this episode have caused harm to others? (bus wreck; others

.. could have been hurt during the fight, ete) -
. 4) How could the whole episode have been avoided.

+*

CASE STUDY III ' ; 3 . -
5 N .
Directions: (1) Read the Case Study.
{(2) Decide as a group what kinda of pictures would tell the
. story. One picture.should show a way to 'solve the prob- -

lem. ) .

(3) Decide who will draw each picture. When all plctures '
. o have been finished, put them together' like a comic strip. -
(4) Be ready to t&ll the class about your story, the way you, . . ’

solved the problem and to discuss tge follow-up questionh.'

James and Marie were brother &nd. sister. They were from a happy family, but
_there were times when James and Marie would “irk" one another. - They would
.fuss and sometimes even physically fight with one- dnother. Marie-would

borrow James’® records without asking his permission. She and a friend were

listening and dancing to one of .James' records when they accidentallv knocked
into the record player. The ncedle slid across the recordiand put a huge

Fl
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acratch La tt. The girle hoped Jamea would never notice. That cvening
James went ta play his record, andl the record had a terrible Pokip" in
It. "™fhere wan nothing wrong with this record the last time T played It
T bet Marle and ber fredendn did this. T'lishow her'" sald Jamen. James
went vut {uto the yvard where Marie was pinying with the dag aand hLL huer
hard on her back. Marie ran An the houae crying.

1)  What should Marie hnvu done when she realized the record was damag-
od?

Z) What better way could James have solved his problem? _

3) Im rightiog with your brother or sister a good way top .8olve problems?

CASE STUDY IV ",
Directions: (1) Read the Case Study.
: * (2) Decide as a-group what kinds of-plctures would tell the
' story. One plcture should show a way to solve the prob-
lem,
{3) Decide who will draw each plcture. When all plctures have
becon finished, put them together like a comic strip.
(4) Be ready to tell the class abont Your atory, the way you
golved the problem and to discuss the follow-up questions.
Billy's neighborhood bagketball team was practicing in the schoolydrd. Some
older boys came along and demanded that the younger boys leave because they
wanted to use the yard to practice, BRilly decided to take up for his team and
told the older boys., "It's too bad, but we were here first."

‘One of the older boys came up to Billy and said, "Look, you little punk, this
is our yard! You better leave, or we'll make you leave." Billy just stood
there and the next thing he knew he had been knocked down on the _ground.

When Billy's frieunds saw. what ha@ happened to him, they took their basketbali

and left.

1) 1f you had been-Billy, what would you have done?
2)- What should Billy’s team have done immediately after being told to
) leave? (left and gone to report it to the adult in charge) .
3) Why should they have left? (so no one would Zet hurt)
4) Could the older boys have found a solution to their problem?

"2
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‘bilities and rights of:

- landed on

thought fnat bacause the

BEST cqu AVAILABLE ..

YOU BE THE JUDGE
Purposet Demonstrale eome dual responsi-
citizen-citizen,
businessd owner-customer, friend- j‘meﬂd.

" Divide the class Into thrae groups. Each group will

act as o Judge tor the provided case study. Stress
thal ¢ach case Is based on & real situalion. The
grusps will list swwhose rights and "‘whose respon-

~ sibilitios are involved Then thay wilt arrive at'a vers
_dictfar their cuse. As 4

. _ ¥Mole cliss. the cases will be
discussed and their verdicls. The teacher can
present the courl’s decisions and exnlanations.

The Gingerbread Man Case

Shopard was feeling wiid. It was a hoiiday and he
was in the market for watching a ¢rowd of people
buy’tood‘and play gamgs in the apen market Hall.
He look a lirecracker oyl of his pocket, lightad it,
and tossed i inside tha bunlcung where it slzzled
through the air anct !l &n a ging<riread sland own-
ed by Yates. Willie. who was standing n2arby, pick-
ed up the | lrnim.. trocracker and threw it away. it
sotrer aigerbratd stand owned by
Ryal who th 0w itout 1o Ui crowd where Séott was
standing. The i ecrack = hitFimin the eye 1nd blew
it out.

Could Geotthanntee Willis, Ryal, or Shepard pay for
his logt eve and his dotor buls?

.

Shephard h"*c! te pc.y gl oi Seatd's bills and aiol G,
money to hirs beciune Scotl would hzve oniy cne
eye to see vith for Ui rest of 1is IHe. One judge
fuec-acker had siopped
moving when it fell ¢ Yate's beodh. the damage it
did once i was throun on was no lorger Sheoard's
tault, . '

Dut the rest of the i.dgee cocided thal because
Shepocd had startes the whole’tning he should be
responsible for vhalvver hagkened. since bo'n
Wilhs and Rjal wers onily trying to' get rid of a
cangerous lighted fire cracker 1IN & hurey. This was
the natwial thina to ¢o under tha ci fCUl‘l‘Iblal"‘ICCS and
not semething for shich they should be held
respantible .

Scolt v. Sh*‘p.:.rd :
2 Wi B1. 892, 96 Enn. Rep 525 (1773)

{Theso words and letter- and numbers are the legal

nare of The Gingerbread Man Case. You will see all
the cases in this Loot identfied like.this helow the
judyes decisionc it you weould like' to read the ac-
tval decision. you viil be able la find it in ny law
fibrary. The htrarian will help you use the legal
narne fo lonk up the cas?)

o —_— —

o ot
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The Kick m'lhe Shins Case .

Putnoy and Voshurg ware eléven-year-olkl boys
who sat ucross fromi each other in schoal. Putney
gava Vouhufg a kick in tho shins. The kick was so
small that Vasburg didn’t feel 1, but thore was
alrcady a wound in his leg: tho Flek disturbe. "1 and
a serious Infeciion geveloped. Doctor bifls were
high. Could Vasburg celicet from Putney?

When thr case was braught to ¢nurd, the ]ur;; voled

‘,that Putney should pay Vosburg $2500. The case

was appealed o a higher court.-Should -the appeals
judge ‘have upheld his dechlon? ' .

T a

‘Putnay lost his appeal. Even though he had no in- .
tention to hurt Vashurg Ladly, as shown by the fact
thal the kick was not even feit, Pulney did Intend the
kick that touched the oiher bay. This is cailgd a

* batlery. an act that is againe! the law. The intent

Putney had'to kick Voskurg was enoughk to make

- hitn respansible fo apything harmful resotting from

e Kkick. even thougn ther? v'as alzeady a wound in
Voskurg's leg and withcut it there would nct have
been any nfection at all. | ,

‘ Vosburg v, Fulnay

£.3 His. soa 80 N.W. N3(iERY .
The C Cas=a of the Foul Ball

rludsan we > sixly-tive. Hle paid ior a reserved seal at
a basebail gam2 and «as hit by a foul ball and hurt.
Al the triai he toic the dourl he thought thz zeat.he

" was buying was protected by wire nelting It wasn’.

hudson ergued that the Kansas City Baseball Club
shoul? pay his bilis =ecause it did roi protect the
granadstand where ha satl or warn him of his lack of
protechon. Sh*ould he have won his case?y,
\

I-Ud'On ia5t. The judce pointed oul that Fudson
must Save scen that he wasn't berind a net singe
there was ne Cruoal that his vision v.as Roor. He had

: "bean to hall gamies hefore and knew, orsnouid have

known thet tmeie was a chance a ball would come
through and hit nim,He chos2 ‘o remain anc should
not expest 10 he naid. The principle on whi¢h lhis
decision V1S made is-cailed “assuming the risk,”
ahd simply means tha! when ¥ou know you may be
hurt doing sumething but ¢hoose 1o do it anyway. it
is your own-faili Jf you get hurt,

Hudson v. Kans2s City Baseball Club
349 Mo. 1215, 164 S.\v.2d. 318 (1842)

-

Reprinted from 'Justice Education Teaching Sl:ral:egies", published by

the Pennsylvania Department of Education, 1980,

With permission.
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- USING CHILDREN'S.LITERATURE,
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RESOURCE GUIDE. o o

LIST OF RESOURCES FOR USE IN KINDERGARTEN THROUCH EIGHTH GRADE CLASSROOMS
K |

Vermont Legal Education Project ‘ '

Vermont Dopartment of Education

Jaties G, Lengel, Chief of Elementary Curriculum

Montpelier, VT 05602

(802) 828-3111

. _ -

The Legal Education Project provides consulting services ttheajhera.

- and schools throughout Vermont. Information about materials an
resources for law related subjects le available free of charge, and -
periodic workshops and training institutes for educatora and law pro-
fessionals are conducted by the Project.

Special Committee on Youth Education for Citizenship

Anerican Bar Association

Norman Gross, Staff Director

1155 East 60th Street

Chicago, ILL 60637 ' : )
(312) 947-3960 T T .

The resources.include UpDate Magazine, published quarterly; whick
Teports ot recent Supreme Court decisions, innovative classroom
strategies, and important developments in the lav and .law related
education.. Each issue includea a review of elementary and secondary
curriculym materials. The resources are-available on request. This

. organization can direct you to other elementary projects throughout
the country. The ABA's curriculim catalogues - the Bibliography,
Media, and Gaming ~ gives you more-than 1,500 materials fqr classrooms,
K=12. The 1980 publication, Daring To Dream, is & book on elementary
law-related education and the humanities. Other resourcdes include

. consulting and clearinghouse gervices, regional seminars and summer
institutes, and leaderghip seminars.

L]

- Comstitutional Rights Foundation -
Vivian Monroe, Executive Director
1510 Cotner Avenue

L.os Angeles, CA 90025

(213) "473-5091

: | ) ...

Carolyn Pereira, Director . : N\
Constitutional Rights Foundation/ﬂhica?o ’ N

122 South Michigan Avenue, Suite 1854 .
Chicago, 1IL: 60603 ) . .
(312) 663-9057
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The resources include The Living Law Serien = Criminal Justice and ’
. Civil .fustice, junior and menior high text and teacher guidee. The

Bill of Rights In Action Nownletter is published quarterly for gtudents
and teachera. Each issue focuses on current, important legal problems,
includes recent Supreme Court cases, and provides clasaroom otrateglea, "

.- Law~Related Education Program for the
Y Schools of Maryland

Gerard W, Paradie, Diractor . s
b B 007

2401 Wilkena Avenue
Baltimore, Mb 21228
(301) 455+3239

L4 ¥

The Law-Related Education Program for the Schoola of Maryland, the . '
‘ National Street Law Institute and the Conetitutional Rights Foundation
in a joint project have developed elementary units for grades X-4 on
the concepts of Reaponsibility, Cholces, and Governance. These aupple- ~
. mentary materials interface with appropriate social studies themes
{for example, Xindergarten~Home and School) at each grade level..

Law Iti A Free Socilety
Charles Quigley, Executive Director
5115 bouglas Fir Drive
" Suite #1 ' .
Calabasas, CA 91302 ‘ =
(213) 340~9320 : : '
LFS offers a variety of materials and services deaigned to prepare.
young people for responsible citizeriship, The LFS curriculum and
. ' accompanying teacher training and classroom materials are based on
. ) eight concepta fundamental to underatanding political and legal systeums,
: These are Authority, Privacy, Responsibility, Justice, Freedom,. Property,
v piversity, and Participation., Of these concepts, only the firat four
have been completed and’ made available for clasaroom instruction. For
each of the eight concepts listed above, the project has developed the
following publications: Selected Readt_ga for Teachers, Curriculum ~
Guide, Book of. Lesson Plans, and a Leader's Handbook, available for

implementing the fyll curriculum.
\

i
1

National Law In Actiem

Trudy Faust, Coordinator

333 North Euclid

Room 211 , ' ~
St. Louis, MS 63108

Resources include information on the books, in the Law In Action Seriéﬁ,
for grades five through eight, a newsletter, posters, articleas on reading
_competencies and- law-related education, teacher training and consultant
services., ) -

‘ | ®

L
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Institute for Political & Legal Education -~ ¢
Louige Stern, Flementary Curriculum COnsultaqt .

207 Delsea Drive, R.D.4, Box 209 - , :
Sewell, N.J. 08080 '

(609-228-6000)

N ’

IPLE specializes in educational materials’ and methods etressing the
political and legal processes. Resources include a newsletter for
educators apd activity-oriented curriculum materials. &

Natlomnl Street Law Institute

Jason Newman, Director -

605 G Street, N.W, K

Washington, D.C. 20001 \ . .

(202) 624-8217 : ' :

_L*"%he NSLI educates about, the practical effect of law on everyday lives.

Since 1975, NSLI has sponaored law-related programs "in gettinge which
range from secondary schools to adult education centers. NSLI also
has produced a ‘secondary text, Street Law,and extensive materials on
mock triale which may be usaful :asou:ces-fo:-elementaqx.toachers.

——
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i
DSING RESOURCE PEOPLE IN RLEMENTARY LRE ’

A wide varlety of resource prople can be made part.- of a law reloated education
undt.  Pollcee offf{cers can participate in lessons about anthority and conflicts
fawyrrs can holp gtudeats proepare for mock trfols and belp them analyze cane
studlonay judpgen can explaln low fajrness (2 batanced in a court of law;
merchanes con demonatrate consumer 1ssuen; older studants can digcusn rulew;
the principal or a school board member can help students undersatand sclwol
poilelea, Laws always invoive people} the more people you ean involve in

your lesson, the better.

Here are some guidelinea for using resource people Iin the clasaroom:

1. Make sure your purpope 1s clear to the resource person. Explain
. to him or her the concept that you are trying to teach or the
isgue you are trying to raise. Do not simply invite them in to
talk about their cxperiences.

2. Involve them In a lesson. Send them a copy of what You arc going
to do 1{a claass, and tell them what role You would like them to play
in the lesmson, Most resource people would much rather participate
as part of a structured lesson that has a clear purpose.

\
'

3. Leave time for discussion. Most LRE lessons raisc many'important
questions in the pupil's minds ~ allow time for them to discuss
these questions with the resource person, Encourage students to
ask "how'" and "why" questions, rather than "yes" or "no" questions,
and ask the resource person to explain the reasons behind the .
answers he/she gives. y

4. Realize thal many legal professionals may be wunable to make an
appointment because’ they are called into court or are otherwise
unable to show up. Have a lesson ready that will work without
the resource person.

5. Resource people In Vermont can be found in a varlety of places.
Here dre some:d

School officials: principal, assistants, superintendent, school
board '

Town officlals: selectmen, Town Clerk, constable, alderman, ; !
mayor, health officer

Law enforcement: local police, state police, county sheriff,
motor vehicle Inspectors, corrections officer,
\ game warden

Courts: each county has a state’s attorney, public defender, court
clerk, judge, asslstant judge, probate judge —

Lavyers: many of the ahove are lawyers. There are also lawyers in
private pr. tice In most Vermont towns, and law students
in some locations. ’

Others: Older students, merchants, consumer advocates, other teachers, ‘

counselors, social workers
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i FIELD-WORK IN ELEMENTARY LRI
Litw imphctu uy [o many locativns: at school, on the street, in'the ractory,
at howe, In the courtroom; o the lawyer's office.  Alt of these places
can serve as [lold=work gltes For elementary school students.’ In most
cavey, these are not whole-class {leld eripss they are Lnutuad placen
and methods for students to pather data From the "real world". fere are
HOm uuggvnt{uun for usioyg fivld-work as part of LRE,
Ltud\nt{ aurvey thelr schovlmates’ opintons on lvgdl igades at o
table fa the hall.
- X small group ot studeouts spends a day {n the lm'.ll npol lu- dtat lon,
ahqurvlng and recording the dny 4 actlvitles. /
- students count the number of ecars that do a "rnll}ng atop” at the
Stop sigu near the sachool. /
- studenes Intervlew other teachers ln the school to compile a 1list
of classrvom rules and policles.
- students analyze the unwritten rules of the schnol by observing
and recording student bBohavler in the halls and on the playground.
- studoents Ln pairs intefvicew storckeepers and qhnpperq on 1ssues
of adverttﬂlng and congumer law,
- 4 student "shadows" a lawyer, judge, or pelice officer, and roports
to the rest of the class on his expe{ience.
- 4 pair of students goes out to interview the police chief and some of
the town's older tecnagers about the vandalism problem.
- four students are extused from class for the'day to sit in on the

dlounty conrt. They ;record what happens and Ioport back to the class,

- drudents visit varigus stores in the evenlag wlth thelr pareats, and
analyze cich store jdccording to how it attempts to prevent sheplifting.
- students loterview jlocal car mechanics and ¢ar owners to collect dara

on coasumer [ssues. !

In all 4f these settings, |t Lls important that studenrs are sent into the
field with a clear, structured assighment, and that their work {s part of a
larger study, directed tow%rd one or more legal concepts. Students should be
r(quirvd to do more th:n & mply obeerve what's going oni they qhould bo

and rngghlugg:thcm according to legal concepts.
Field=-wotk cnhances student.' learning about the law; it provides Eresh,
concrcete information: and opportunities for it can be found clpse by. Field-

work should form a part of” your schools' program.
!
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,_ DIBLIOGRAPHY OF CHILDREN'S LITERATURE
‘ 1
| \ | ' © WITH STRONG LAW-RELATED CONTENT ’

\a Alita Z. Letwin
Apsistant Director, Educational Services
Law In A Free Soclety Project
California

Law-related curriculum resources are already in your children'e hands,
on your classroom reading table, and in the echool library. '

What are theee resources? The books, poems, and stories your children
read every day. Many of theee develop children's legal literacy by focueing
on queations of juetice and fairness, freedom and equality, rights end privacy,
property and dignity, civic reeponeibility and participation. All are-endur-
ing concerns of humankind end fundamental concerns of the law end of our legal
and political inetitutione.

Literaturg exploree theee leeuse in forms that bring enjoyment ee well
as enlightenment. Literature broadenes perspectives and heightens awareness
of one's own and other'es feelings and outlooke. Useing these resoutces to
extend law-related understandings can, in turn, awaken an intereet in liter-
ature itself. '

To ensure that children are not glossing over the rich law-related con-- .
tent in their reading, teachers need to etep in. They need to help the
children etep back from the story line, the characters, and the action to
identify and reflect on the basic lesuee being addreseed.
In the following lieting, major law-related concepts developed in each
book are given along with a brief deecription of the story line and the appro-
. priate grade level. The books were carefully selected to (1) develop children's
legal literacy by preeenting legal concepts and iseuee accurately and well;
(2) represent good literature (that is, they are generally well~-written and
have sensitive, believable characters, and involving plote}; (3) present varied
cultural experiences and peraspectives; (4) depict males and females in a variety
of eitustione and rolee, end 8o do not perpetuate gex-role etereotypee. Teach-
ere will probably enjoy theee books as much as the children will.

FREDERICK, Leo Lionni, Pantheon (1967)
Concepte: Justice, Responsibility, Divereity
Grade Level: K- - : * : .

It wae time for the field mice to gather a story of food for
the coming winter. They all worked diligently ~ all except Frederick.
When asked why he wasn't working, Frederick replied that he was
v gathering sun raya and bright colore and worde to brighten up the
cold, long winter days. When winter arrives, Frederick le called
upon to contribute his supplies to the group's well~being, and indeed
he does. Was he acting responsibly? Wae it fair that he did not

®
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' participate in the sama way as the others? Whet role does divereity
play in pociety? Does sveryons have to contribute in the game way?
Thosa are just a fow of the questioné cthis delighcful atory raisee.

THE PAIR OF SHOES, Aline Glasgow, Dial Prass (1971)
Concaptst Responsibilicy, Justice, Ownership, Cooparation, Divsrnicy
Grade Level: 2-5 (to adult)

A poor Jewish family lives in a semall Polish town at the turn
of the century, sharing one room, onhe cow, and one pair of shoes.
The ghoee had belonged ko the father, but now are worn when necessary
by his three children, eged 12, 19, and $, The sharing process i
not & smooth one, and the one pair of shoas becowes a saymbol of self-~
worth and maturity in addition to providing warmth and comfort. A
crinis forcea all in the family to re-examine what they value, and
provides the opportunity to diacuse many questione relating to the .
concepta listed above -~ that is, 1£ anyone can talk through the
tears that thie tender, moving, and loving story evokes.

THE MONSTER IN THE MAILBOX, Sheila Gordon, Dutton {(1978)
Concepts: Justica, Responeibility
Grade Level: 3-5

How often has it happened to ue all? We've eent away for some-
‘ . thing that looke absolutely eplandid, only to have it take weeke to

arrive. And then: it ie a shoddy imitation of ite picture! 1In this
tale, a youngater f£ights back, and we cheer him on for showing euch
gutsy coneumer awarenees. .

A CHANCE CHILD, Jill Paton Walsh, Farrar, Scraus & Giroux (1978}
Concepce. Juatice, Freedom
Grade Level: 5=7 . ‘ '

Child labor in the mines and mille of Pritain during the Induetrial
Revolution was a common occurrence, but ite impact is different when
seen through the eyee of a contemporary child. The author ably accom-
plishes this trick through the use of fantaey, when a_boy -named Creep
ie traneported through time., How do our ideas of the righcs and respon-
eibilities of children compare with those of that day? What are the

A - reasons for the similarities and differences? Have our ideas about
justice for children and responsibility for them altered over the past
hundred years? How is this reflected in our laws and practices? Thie
- book helps sharpen the focue of euch questions.

%
NIGHT JOURNEYS, Avi (Wortie), Pantheon (1979)
Conceptes: Authprity, Freedom, Justice
Grade Level: 5-7

What is to be done whén moral conviction and the law clash? Two
. characters in this historical novel face thie question: Peter York, a
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12-year~old orphan, and his guardian, Mr, Shinn, a Quaker Justice of - ‘

' the Peaca. The setting is colonial Pennsylvania, and Shinn has beon
callod uwpon to aid in the capture of two runaway indentured eervants,
Engl toh lelons pentenced to servitude in the colonies. Peter eagerly
Joins the the hunt until ha discovers that the "felons" are children
his own age. Wee Juatice scrved in their case? Wers they Juetified

- in sceking thelr freedom? Ie the law’s authority paramount? The novel

lends itself to discuseion of puth issues while it presente a well
written, gripping adventure. This would be 8 good book to team with
lluckleberry Pinn, which poses & similer dilemma when Huck ie asked to
help Jim, a slave, escapa to freedom.

THE TALE OF PETER RABBIT, ‘Beatrix Potter, F. Warne & Co.
Conceptea: Authority, Responsibility, Rulemaking o
" Grade Level: K-3

Ah, The many meesages in these talea! We all eurely know this
tragic episode, Peter told not to venture near McGregor's gerden, the
chase and narrow eacape. So many levels of meaning to_punsue but
mostly importantly, the aetory provides a vehicle for children to talk
about and. compare these experiences with incidents in their own life.

THE CAT IN THE HAT, Dr. Seuess, Random House (1957)
Concepts: Authority, Responsibility, Rulemaking

GCrade Level: K-3 .

Absence of authority in this story leads to reasoning about why
we need authority. Two children are along and bored on a rainy dey,
| when the cat in the hat appears and aske to come in. Their gold fish
warna them not to let the cat in. The cat, however, is very persuasive
and bold and in he comes. He also brings Thing One and Thing Two and

bedlam reigns,

%

SHIVER, GOBBLE AND SNORE, Marie Winn, Simon & Shuster (1972)

Shiver, Gobble and Snore are three fanciful types whose plight
with an abusive king leads them to a land where there are nc¢ = laws.
It's then that they begin to discover why people need laws. Provides
a delightful base for early conceptualizing about the reasone for rules
and what rulea/laws do in helping people live together.




